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e Two of the Wellbeing Team.
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Overall Evaluation

GEMS Founders School (GFS) is part of the GEMS Education Group that is the largest
operator of private education in the world. GEMS Founders School (GFS) was established in
2016 and currently welcomes over 6000 students from Nursery to Year 13. With over 750+
staff, and with a student and staff profile made up of around 110 nationalities, it is a diverse
inclusive school in every sense of the word.

GFS is committed to embedding inclusion as a core value, ensuring every student can achieve
their fullest potential. This commitment aligns with the school’s vision of “Grow, Flourish,
and Succeed,” which drives its inclusive education model and specialised provisions tailored
to meet diverse student needs. KHDA rated GFS’s inclusion provision as "Outstanding" in
2023/2024, recognising its comprehensive systems for identifying and supporting Students
of Determination, and those identified as ‘gifted and talented..

The school has an excellent reputation for inclusivity, and this was most recently recognised
when the Head of Inclusion from the school was awarded the GEMS Inclusivity Award.
Inclusion is about everybody, not just about Students of Determination (SOD). Inclusion
encompasses More Able students, English Language Learner (ELL) students and everyone
else besides. It is about staff and parents, and about the whole school community.

One of the most powerful illustrations of GFS’s inclusion values is the way they are made
visible and concrete for every learner. Signage, murals, and wall displays are not tokenistic,
they are pedagogically and emotionally purposeful. The “Grow, Flourish, Succeed” motto is
not only displayed but woven into lessons, language, and behaviour systems.

The school is unashamedly child centred. It is led by an inspirational leader who has been in
post since it opened in 2016. He has gathered a team around him who are totally on board in
terms of his inclusive vision. Together, they have worked very hard to make his vision a
reality. There is a real understanding of the need for the school to align with the Knowledge
and Human Development Authority (KHDA) rules and regulations as well as the British
Schools Oversees (BSO) requirements. Although some of the constraints can prevent the
school from implementing practice in a way that better suits the school and the students,
Leaders are solution-focused and always find a way that works within these constraints.
They run a very successful and happy school.

The Executive Head is highly respected by staff at all levels of the institution. They know he
cares. Wellbeing and welfare are a high priority, and this is evident as you walk around the
school. Staff and students greet visitors and each other with a smile and a welcome. The
atmosphere is warm and welcoming but also purposeful.

The school environment is sometimes overwhelming in terms of its size, but it is zoned in
such a way that it feels like a much smaller school. The facilities for students are very
impressive and every bit of space is used wisely and with consideration. The Operations
Team deserves a special mention as they keep the building and ground in excellent condition.

The curriculum is a British Curriculum with enhancements! There is an emphasis on the
arts as well as the obvious academic subjects. There is a broad and balanced curriculum
running alongside a qualifications framework that ensures access to every student.

The Executive Head demonstrates his commitment to inclusion through allocation of
funding of the provision for SOD. He invests heavily in staffing and resources for students



who need this provision. The Small Steps project is just one example of the value he places
on their input. Providing 3 classrooms for 15 students engaged in this programme,
demonstrates how the inclusion of every child is prioritised.

GFS approaches inclusion as a whole-school responsibility. This is evident in leadership
structures, team design, and governance. A distributed model ensures inclusion is not
confined to a specialist team but understood and owned across all roles. The Inclusion
Team Board shows that key personnel include not only Special Educational Needs and
Disabilities Coordinators (SENCOs), Therapists, and Leaders, but also a parent
representative and a Governor, symbolising shared ownership.

When asked why the school had applied to become an IQM school, the response was that
inclusion is “the foundation of our vision and values”. Since opening, the school has
consistently prioritised inclusive education, striving to ensure that every student has
access to high-quality learning opportunities, regardless of their individual needs.

Safeguarding and wellbeing are a top priority, and the practice in these areas is exceptional.
The considerable care and excellent relationships in terms of safeguarding are backed up
by extraordinary systems. No stone is left unturned in terms of keeping students safe.

A focus on wellbeing and good mental health goes hand-in-hand with the safeguarding
agenda. The school has developed the policy and practice in this area and students and staff
are very aware of the help and support available. They talk about this issue easily and they
participate in activities that support each other. Students show great empathy towards
each other, and kindness is the norm.

The assessors found the school to be reflective and collaborative. There is a willingness to
share best practice with others and to learn from other schools. Leaders are not
complacent or set in their ways, and they understand they are in a changing world. What
worked last year may not work this year. They are always trying to keep one step ahead.
The school has so many strengths, it is impossible to mention them all in this report.

We are delighted to confirm that GEMS Founders School meets every standard required by
the Inclusion Quality Mark's International Inclusive School Award which would be due for
reassessment in three years. This is a well-deserved accolade. They have so much to be
proud of. Due to the exemplary inclusive practice and drive to continually move forward,
we would also like to recommend that the school should consider applying for Centre of
Excellence status subject to the inclusion within its plans of the appropriate areas for
development and the completion of the Centre of Excellence documentation. If the school
chooses to pursue this status and it were to be awarded, it would be subject to annual
review from this point forwards for the next 3 years.

Assessor: Dr Kenny Frederick and Mr Max Kelly

Findings confirmed by Inclusion Quality Mark (UK) Ltd:
T Ao

Joe McCann MBA NPQH
CEO Inclusion Quality Mark (UK) Ltd



Element 1: The Inclusion Values of the School

GEMS Founders School (GFS) stands as a vibrant example of a learning community where
inclusion is not just embedded in practice but embodied in every facet of the school’s ethos.
Across three days of assessment, through conversations, observations, photographic
evidence, and documentary review, a compelling picture emerged of a school in which
inclusion is not a programme or provision, but a culture. From the signage and staff
behaviours to pupil voice and parental commentary, the values of Grow, Flourish, Succeed
are lived, shared, and visibly reflected in every corridor.

The school has achieved the highest possible recognition in Dubai from the KHDA for its
inclusive practices, being rated ‘Outstanding’ for inclusion, and the GEMS network
Inclusion Award winner, which reflects the school’s commitment and impact. Yet, the
school does not rest on these accolades; instead, it actively builds on them, engaging in
cycles of improvement and reflection with humility and ambition.

The “Jewels of Kindness and Respect” campaign, visible throughout the school, builds a
shared moral vocabulary centred on compassion, helpfulness, honesty, and inclusion.

The High-Performance Learning Hive, blending Advanced Cognitive Performance
characteristics (ACPs) and Values, Attitudes, and Attributes (VAAs) with age-accessible
animal imagery (e.g. Empathetic Elephant, Agile Alligator), creates a bridge between
character development and high aspirations. The Dining Hall mural-featuring cartoon fruit
characters advocating kindness-is a creative example of how emotional literacy is fostered
across both learning and communal spaces. Civic and cultural identity is affirmed through
celebratory boards such as “We Love UAE Leaders” and national displays, affirming GFS'’s
commitment to cultural inclusion in its host context.

The school’s Student Leadership Team, House Captains, and Change Makers in Foundation
Stage are empowered to support and model inclusion among peers. These roles are
inclusive in design and offer early exposure to democratic process and responsibility.

Staff (at all levels) speak confidently and coherently about inclusion, using shared language
and demonstrating that they understand its implications for classroom practice,
relationships, and curriculum design.

Signage across the school is bilingual and visually rich, reflecting the needs of ELL learners
and younger pupils. The use of icons, photos, and dual-language boards is not only
functional but affirming. Displays like the “Colour Monsters” project in Foundation Stage
support emotional literacy and self-regulation from the earliest stages. Seating options
(stools, bean bags, benches, mats) and resource layout show a respect for learner agency
and neurodiversity.

The Flourish programme deserves special recognition. This internal rebranding of what
many schools still call ‘SEN’ provision offers a refreshing, affirming approach. It signals
strength, growth, and potential - not limitation. Flourish lessons run at least twice daily for
Students of Determination (SODs) in core subjects and are facilitated by Flourish Teachers
as part of the universal offer, not an add-on. The programme is well-integrated within the
wider school curriculum. For example, displays like “Flourish at Work” show how pupil
voice, success, and aspiration are celebrated. Students are proud of attending Flourish. One



student told a parent: “I am happy I can go to Flourish because when I need help, I know
where to go.” That statement sums up the school’s mission in action. The Flourish Speech &
Language Room, along with fully staffed clinics and therapeutic displays, reinforces the
integration of wellbeing, safety, and curriculum.

GFS’s partnership with Small Steps also deserves to be specially mentioned. This is a
provision for learners on the autism spectrum and is one of the clearest examples of what it
means to operationalise inclusion at the deepest level. Small Steps occupies three large
classrooms-space that could be commercially repurposed for up to 90 mainstream fee-
paying pupils. This is inclusion by design, not accident. Staff from Small Steps are fully
integrated into the professional culture of GFS and were proud to speak about
collaboration, respect, and mutual growth. The impact of this provision is profound. One
case study involves a child who joined non-verbal and later went on to win the Year 6
Talent Show-now fully mainstreamed. This is what flourishing looks like.

The school’s safeguarding structures are robust and well-articulated. The Guard system
(similar to CPOMS), detailed staff training, and designated safeguarding leadership ensure
consistency. Safeguarding information boards are prominently displayed throughout the
school, with QR codes for easy parent reporting, staff photos, and multi-language options.
The Welfare Team is proactive, trusted, and known. Initiatives like “Happy Hangout” and
peer Emotional Buddies create a whole-school network of care. Students commented that
“everyone is helpful and kind”, a small but powerful reflection of a culture of psychological
safety.

The many Library spaces are inviting and inclusive, with book signage by genre, author
walls, reading quotes, and multilingual labels. They are also staffed by a dedicated
Librarian. The “Reading Will Take You Everywhere” display uses imagery, colour, and diverse
representation to ensure all learners can see themselves reflected in literacy. From the
playground to the classroom to the clinic, the school’s environment says: you belong here.

The values of inclusion extend beyond children. GFS invests in creating inclusive systems
for staff and families. The Staff Welfare Council features representatives from teaching,
support, and operations staff-giving everyone a voice. The Start-Stop-Continue feedback
model closes the loop between staff wellbeing and SLT responsiveness. Staff note that
there is “a high culture of safeguarding here” and “care is the first word we are looking for
at Founders.”

GEMS Founders School is a flagship school not just by status, but by spirit. Its inclusive
values are reflected in every tier of its operation-from site design to leadership structure,
pupil voice to therapeutic provision. The commitment to “Grow, Flourish, Succeed” is more
than a motto; it is a mission actively lived by children, staff, and families every day.

Next Steps

To continue evolving its inclusive practice, GFS may benefit from further developing more
impact-tracking systems that capture longitudinal outcomes, particularly for Students of
Determination and alternative pathway learners. This could include learner journey case
studies, destination data, or progress mapping beyond curriculum metrics. Doing so would
enable the school to formally evidence the transformation already visible in its ethos and
culture, supporting sustainability and system-wide learning.



Element 2 - Leadership and Management and Accountability

Leadership at all levels in GFS is a real strength of the school. The vision of the Executive
Head is all about inclusion and inclusive practice. He does not just talk about it but makes it
areality. He has successfully shared this vision throughout his school and amongst the 750
members of staff and over 6000 children. The staff at every level make sure every child is
included. They obviously care about the children, they care about each other, and they care
about the parents/guardians. Subsequently, they do their very best to make sure that those
who need support get supported.

The Executive Head/Senior Vice President who leads 7 other GEMS schools, has built a
team of Senior Leaders around him who run the school on a daily basis, as well as doing the
strategic thinking about the way forward. The attention to detail is astounding and every
leader we met (and we met many) go about their business with clear purpose and
determination. They manage to do this with a smile on their face and in a calm and efficient
manner.

Leading and managing such a vast staff team is no easy task, but senior and middle leaders
have clearly developed systems for communication and for making sure all members of the
team know what they are doing, are clear about who they can go to in order to ask for
support if they need it and who to talk to if the need some additional training. The team
approach is vital and ensures that no one person is isolated. New staff are carefully and
properly inducted, no matter what time of the year they arrive in the school.

The Executive Head controls his own budget, and it is testimony to his commitment to
inclusion that he funds such a large Inclusion Team, along with the many resources
required to include a large number of Students of Determination (SOD). He and his team
(Supported by the GEMS network) have a clear understanding of UAE legislation and
international guidelines on inclusive education, and he makes sure that the school is in
alignment with these.

Although some key members of the inclusion team are moving on this summer, (after a
long time in the school) and one key Senior Leader is moving up to a different senior post,
there are no worries about the sustainability of the inclusive practice we witnessed. Plans
(and people) are in place to make sure things go on as now, but furthermore to move
forward to the next stage of development. Work has already started on the transition
processes and assessors feel very confident that the excellent work will continue.

Assessors met with one of the Local Advisory Board (LAB) who told them that she is the
“Inclusivity Ambassador” across all GEMS schools. She was previously a Headteacher in a
school in Dubai and when she retired, she bumped into the persuasive Executive Head who
soon persuaded her to get involved and to continue to support children and education and
use her experience and talents by joining the GEMS LAB! She told us how supportive and
proud the LAB are of the way the school has embraced inclusion and the understanding
that this was a whole school issue and was not just about Students of Determination.
Indeed, inclusion is about the whole school community and everybody working and
learning in the school has a responsibility to make it happen.



The LAB act as ‘critical friends’ and they know the school very well. The safeguarding lead
on the LAB is a safeguarding expert by profession. The term of office of LAB members is
unlimited and there is obvious trust and respect from both the school and the LAB
members. All LAB members have mandatory safeguarding training.

Safeguarding is the number one priority at GFS. There is a large Safeguarding Team that is
led by a formidable Vice Principal, supported by the Primary School Deputy Head as well as
by a large Safeguarding Team from across the school. This team meet every two weeks at
least to discuss concerns and individual cases they are dealing with, and they make sure
that no child falls through the gaps. The team produce a regular newsletter to keep the
community informed about their work. The Safeguarding Team all have different areas of
responsibility, the Vice Principal leads the team and has overall responsibility. She has the
overview of the work, but she also leads on some of the more serious cases. She also
delivers and oversees the safeguarding training. The whole team have Level 3 training as do
many others in the school. Every single member of staff has safeguarding training at either
Level 1, Level 2 or Level 3. Those on Level 3 can deliver the safeguarding training.

The Vice Principals Personal Assistant, (Level 2 trained) assists with the administration
processes although everything is kept electronically on the GEMs online reporting system,
GUARD. All disclosures are put straight onto GUARD. However, depending on the severity of
the concern there may be an immediate discussion with one of the Safeguarding Team for
advice on next actions.

Allegations against staff are treated very seriously, and they have a designated Allegations
Manager who will speak to one of the Safeguarding Team for advice. There are clear
investigation protocols and there is a step-by-step process that is put into action. There is a
very detailed GEMS Safeguarding Policy, and this is linked with Human Resources Policies
and best practice. There are clear flow charts that are used to guide.

GEMS has a Safer Recruitment Policy used by all their schools. This is detailed and
thorough and works alongside the GEMS Barred List & Regulator and all new recruits have
to go through a very long clearance programme before they are appointed and start work.
There are regular audits and checks on the process and outcomes by the school governing
body, by GEMS as well as by different government agencies. The rules are very strict. The
LAB Safeguarding Governor takes a role in auditing the records and processes, to ensure no
corners have been cut and there are no gaps in the system. There are several other official
and formal audits and checks to ensure the systems are robust and effective.

The two Lead Safeguarding Senior Leaders had a very detailed knowledge of their brief and
they gave us a lot of information about the numbers of concerns, as well as the trends over
the last year. Currently, the team have 68 open cases, all of a low priority. Decisions about
closing a case is taken by one of the three safeguarding Team Leaders following detailed
discussions with the wider team.

There is supervision for the Safeguarding Team available through GEMS, but the
safeguarding team do not always take this up as they believe they are better able to support
each other through talking things through. The assessors discussed the importance of
external supervision and recommend that all the team do take up this available service!



Anxiety is the top concern due to many issues. The priority the school has given to the
Wellbeing Policy and practice throughout the school is in recognition of the growing
anxiety levels and their aim is to intervene and prevent escalation. All teachers wear ‘I Care,
[ Listen’ badges, (which is gained after completing a safeguarding and well-being
mandatory course) reinforcing their role as approachable and supportive figures within the
school community. This visible commitment fosters a culture of trust, where students feel
comfortable seeking guidance when needed. The motto of the school in terms of
safeguarding is “If in doubt report it".

As two very experienced Headteachers and IQM Assessors, we have never seen quite such
a detailed and caring Safeguarding Policy and practice as we have seen in GFS. Those who
lead this team and all members of the team deserve congratulations for all that they do in

this area.

The Welfare Team work very closely with the Safeguarding Team. In fact, they regard
themselves as one team. Wellbeing and welfare have always been on the agenda for GFS
and were threaded through every strand of the school, but now (since the new School
Improvement Plan) they have been given their own strand and Senior Staff were appointed
to lead developments and to move this important area forward. We met two Assistant
Heads who line manage a larger team of colleagues, one Head of Student Welfare in each
year group. The Welfare/Wellbeing staff are responsible for attendance, restorative
conversations and the ‘nurturing side’ of welfare. They use a restorative approach and are
moving away from behaviour points. Their aim is to prevent incidents and poor behaviour
from happening rather than having to sort out problems after they have occurred. The aim
is to be proactive and intervene before things happen.

Emotional regulations and regular ‘check ins’ in the morning, using a system called
‘Upstride’ where students record how they are feeling, and teachers follow up accordingly
during the day. If there are serious concerns, they do their best to offer support or refer the
child to an appropriate person.

There is a team of four trained School Counsellors who work across the school. A male
Counsellor was the most recent appointed, as it was thought that the wellbeing and mental
health of boys needed to be brought to the forefront. There is growing concern about the
levels of anxiety amongst boys and the recognised need for them to be able to talk about
their emotions and feeling. Mental Health and Wellbeing are threaded throughout the
curriculum and there are lots of class discussions around the issues that cause this anxiety.
Students often refer themselves. Besides individual counselling sessions, there are
Counselling Clubs every week where groups meet together to discuss different topics.
These are facilitated by the trained Counsellors. There is also a Girls Group/Club now
established in the secondary phase. Parents/Staff or students can refer and there are
appropriate forms to do so. The QR Codes are dotted around the school so they can get hold
of them this way. Parent consent is necessary before a Counsellor can see a child.

There are nearly 750 members of staff who come from all over the world. They are from
different cultures, have different beliefs and speak many different languages and the school
does a great job in bringing them together and ensuring they are valued members of the
GFS team.



Staffrooms, washrooms and offices have QR codes that lead staff members to a Shanari
Wellbeing Wheel that invites them to assess their own wellbeing needs. The many Mental
Health First Aiders (all trained) provide initial support as required. In addition, there is a
Staff Welfare Council that has a representative from every team in the school and this helps
them to identify issues and concerns that can be brought to the notice of the leadership
team. There are lots of staff events and celebrations that bring people together and ensure
they are included. There are regular staff surveys and a variety of ways to give staff awards
and recognition for the work that they do.

Continuing Professional Development is integral to the accountability systems across the
school. Staff at every level are inducted into their job role and there is an ongoing
development programme in place for all the different job roles. Furthermore, those who are
ambitious to move out or up on their current roles receive good advice and support to help
them realise their ambitions. There is culture of spotting and developing talent in staff and
there are many examples of individuals (now in very senior roles) who have moved up the
ladder.

Next Steps:
The school have identified the following next steps:

e Continue to develop an awareness with staff about the role and purpose of the
Governing body.

e Review and refine the inclusion budget, developing a strategic, future-focused plan, to
ensure effective allocation and impact.

In addition, we recommend that the safeguarding team take up the availability of external
supervision opportunities. Whilst some who are more experienced in this area are able to
manage their own wellbeing when carrying out their role, the heavy emotional load that
comes their way, other members of the team will not be quite so resilient and find it harder
to cope with. External supervision is good practice, and it would be very positive for the
Team Leaders to lead the way on this!



Element 3 - Curriculum - Structure, Pupil Engagement and Adaption

GEMS Founders School (GFS) has cultivated a curriculum that does far more than deliver
knowledge. It develops character, empowers agency, nurtures wellbeing, and places
inclusion at the heart of every learning experience. Over the course of a multi-day
assessment, it became clear that the curriculum at GFS has been deliberately designed and
strategically implemented to reach every learner, in every context. Whether a child is
accessing the core curriculum, the Flourish programme, the Alternative Pathway
Curriculum, or Advanced Learner Provision, the message is the same: learning is for
everyone.

Curriculum at GFS is not static. It is dynamic, lived, visible and profoundly inclusive.
Designed around both national and local requirements, and deeply responsive to the
diverse needs of the student body, the curriculum reflects the school’s inclusive ethos. Its
implementation is underpinned by high-quality teaching, embedded values, intelligent use
of data, and continual reflection. From Foundation Stage to Secondary, the GFS curriculum
is anchored in core values. The visible integration of themes like empathy, resilience,
respect, and aspiration ensures that curriculum content is not only intellectually
stimulating, but emotionally and socially relevant.

The FS and primary phases demonstrate how values and wellbeing are explicitly woven
into the curriculum through boards such as “Reading Across the Curriculum,” “Voices and
Choices,” and “Flourish at Work.” Cross-curricular links are evident: for instance, literacy is
reinforced through project-based work, reading across subjects, and thematic planning.
Literacy itself is not only taught but celebrated.

Curriculum displays reinforce inclusion: learners see themselves reflected in stories, in the
books displayed, and in the projects celebrated. The cultural literacy of the curriculum is
particularly strong. For example, books such as "Eco Girl" and "Stanley" are selected to
reflect diverse backgrounds and ecological awareness, promoting global citizenship. The
World Cultures board highlights the varied heritages of students, giving cultural identity a
central place in the curriculum.

The school takes seriously its commitment to make learning accessible to all. One of the
standout features is the breadth and depth of adaptation built into the curriculum
structure. The Alternative Pathway Curriculum is designed for students working well below
age-related expectations. Based on P scales, this pathway allows for meaningful
engagement in life skills, literacy, numeracy, and communication. It is both functional and
affirming.

The Small Steps provision for students on the autism spectrum operates in dedicated
classrooms but is fully integrated into the life of the school. The curriculum here is driven
by the VB-MAPP programme and is adapted for each learner’s profile.

Flourish lessons take place multiple times per day and provides scaffolded support in core
subjects. What sets this apart is that it is part of the universal offer, not dependent on
diagnosis or additional funding.



Advanced learners access enrichment through challenge-based projects, debate,
independent research, and mentorship. These students are also identified through CAT4
and attitudinal data, ensuring that access is not biased.

Examples of curriculum adaptation were visible everywhere and include outdoor learning
spaces reflect principles of spatial inclusion and physical engagement. Tactile materials,
varied seating, QR code-linked learning portfolios, and visual schedules support multiple
access points to the same curriculum.

The Foundation Stage curriculum at GFS deserves specific recognition. Its combination of
structured learning and open exploration creates agency, confidence, and curiosity.
Children in FS access curriculum through indoor and outdoor experiences. Environments
are designed for free-flow, sensory engagement, and movement. The “Change Makers”
initiative in FS offers students a democratic voice, contributing ideas for gardening projects
and signage creation. This is early citizenship in action. FS staff deliver parent/guardian
workshops (e.g. “This is how we do reading here”) to ensure alignment between home and
school, reinforcing the co-construction of learning. Visual timetables, self-registration
systems, and themed zones build routines and foster independence in the youngest
learners.

The curriculum at secondary level is based on the British Education system and Curriculum
and Qualifications Framework. Being such a large school, it is able to offer a wide range of
subjects and qualifications. It is pleasing to know that the number of appropriate courses
and qualifications are already in place, and more are being introduced for Students of
Determination to choose from.

The environment at GFS is a key mechanism for curriculum delivery. Displays are not
ornamental-they are interactive, informative, and inclusive. The Flourish board showcases
not just work, but the process of learning. The “Voices and Choices” board reflects learner
agency across phases. The library area uses icon-based, genre-sorted systems to ensure
that every child can find and enjoy reading.

The Zones of Regulation displays across year groups support emotional self-awareness,
forming part of the curriculum for social-emotional learning.

Music, art, drama, and PE are integrated into the whole curriculum in meaningful ways.
Students are exposed to different genres of music, learn to express themselves through
visual and performing arts, and are encouraged to see these domains as essential to
growth. Displays of pupil artwork (Cubism, Silhouette, Still Life, Op Art) were inclusive and
impressive in both technique and diversity.

The teaching staff at GFS demonstrate a sophisticated understanding of inclusive pedagogy.
Their role in adapting, reflecting on, and improving curriculum delivery is a strength.
Advanced Skills Teachers (ASTs) support curriculum implementation through learning
walks, mentoring, and CPD facilitation. Wednesday CPD sessions focus on curriculum
adaptation, Quality First Teaching (QFT), and innovation. Teachers contribute to resource
design, enrichment planning, and assessment strategy. Staff reflected that although the
“Teach Like a GEM” framework provides an excellent foundation, it is adapted sensitively in
Foundation Stage and other stages to suit learner needs.



Students at GFS are not passive recipients of curriculum, they help shape it. Through
surveys, student councils, and Change Makers, student voice is solicited and acted upon.
Voting stations (e.g. “Which book shall we read next?”) empower choice and engagement in
literacy. Students are encouraged to reflect on their own learning. This is visible in student
portfolios, classroom language, and reward systems.

Technology is thoughtfully integrated into the curriculum, not for novelty, but for access
and enrichment. The use of QR codes in displays and student portfolios makes learning
visible and portable for all. Online platforms support FS assessment, providing
transparency to parents and a rich narrative of progress. Careers education in the upper
years now includes awareness of Al and automation, with QR-based appointment booking
for career advice.

GFS excels at bringing families into the curriculum conversation. Parents attend curriculum
linked coffee mornings, events, and workshops. Communication platforms like Seesaw and
bespoke FS systems offer real-time updates. Alternative Pathway Curriculum reports and
Flourish Reports are clear, visually scaffolded, and affirming.

Next Steps

As GFS continues to refine its curriculum, a potential next step would be to deepen its
approach to long-term tracking of curriculum access and impact, particularly for those on
alternative pathways and enrichment routes. This would enable the school to evidence
long-term gains, cognitive, emotional, social, for diverse cohorts, and position its
curriculum as a system-leading model of inclusive design.



IQM International Inclusive School Award

Element 4 - Teaching and Learning - Learning Environment, Planning Resources,
Pedagogy

Teaching and Learning is the core purpose of the school. There is recognition that inclusion
happens in every classroom and therefore, the teaching force must be appropriately
trained and supported to make sure their classroom and pedagogy reach all students no
matter what their additional needs may be. There is also recognition that teachers should
always be reflecting and aiming to improve their practice on an ongoing basis. Teachers and
Teaching and Learning Team can stagnate if there are no processes to help them continue
to hone their knowledge and skills and improve their practice.

GFS has a wide range of training, development and support processes that are designed to
meet the needs of teachers from across the curriculum. Teaching staff come from many
different countries with very different training regimes. Bringing all of these teachers
together in terms of pedagogy is an enormous task. First, the teaching staff need to
understand and learn the way things are done at GFS in order to achieve consistency of
practice throughout. However, the biggest task is to help teachers manage the flexibility
(alongside consistency) needed when teaching in this inclusive school.

The Advanced Skills Teacher Team, (there are 8 of them) make up the Teaching and
Learning Team and they are led by the designated Head of Teaching and Learning. This
team are a very skilled and committed group of Lead Practitioners. We met four of them
during our visit. They obviously know teachers (and teaching) well and have developed
several ways to support them. Currently, improving the quality of teaching involves
coaching, peer observations, regular department and phase teams meetings where
teachers plan together. Ongoing and evolving CPD planned by the Teaching & Learning
Team in consultation with teaching staff and informed by information gleaned from Blue
Sky data. Furthermore, Quality First Teaching is integral to the CPD provided. A Flourish
Teacher is attached to every team who advise and supports teachers in their bid to adapt
lesson plans and develop strategies for meeting the needs of SOD. In addition, Learning
Walks are used as opportunities for teacher CPD rather than for monitoring purposes.

The Teaching and Learning Team meet weekly and work in all phases. They try to balance
support and guidance and develop trust across the different phases. Currently, the team are
working with GEMS personnel to further develop the “Teach Like a Gem”. This is a
developing pedological approach to teaching and learning and is being piloted across some
of the GEMS schools. There are clinics to support teachers in using this framework and the
team are working with others in the GEMS organisation to help shape this approach and
see how it can fit with the philosophy at GFS.

The Advanced Skills Teachers are part of the team of leaders who carry out formal
observations of teachers three times a year. This is a requirement of KHDA, and every
teacher must be graded on a six-point scale as to their effectiveness in the classroom. We
discussed this in some detail, and we noted the conflict between being a coach and being
required to grade teachers in this way. This is something to be addressed by the team so
that they are not required to coach the same people they are expected to grade. The team
and Heads of Departments know which teachers need additional support and do not need
three formal observations to confirm this.
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The group of teachers we met during our visit confirmed the discussion with the Teaching
and Learning Team. They told us they feel supported, well trained and included. They
particularly liked being part of a team and they appreciated the support for staff wellbeing.
The feel their contribution is acknowledged and appreciated.

The school is well staffed with Teaching Assistants and with Learning Support Assistants
who are employed to support Students of Determination who need one-to-one
intervention. Those we met during our visits said they are very well trained, and teachers,
students and parents/guardians really appreciate their work. They are a valued resource
that are utilised very carefully to provide the best service to students.

Next Steps:

e “Teach Like a Gem” developments. The school should try to ensure this does not
become too prescriptive so as to kill creativity and “in the moment” response from
teachers.

e The school need to look at the conflict between coaching, formally observing and
grading teachers and look to separate these roles for Advance Skills Teachers.

e The school should try to create more opportunities to enable teachers to observe other
teachers teach, not just within their own phase of subject. Give them time to talk about
what they have seen and heard without making any judgement. This is the way they can
learn from each other and improve their practice.



Element 5 - Assessment

At GEMS Founders School (GFS), assessment is not merely a measure, it is a dynamic
process of understanding, empowering, and celebrating learning. During the three-day
assessment, it became clear that the school has invested deeply in building a multifaceted,
inclusive assessment culture. One that is data-informed, child-centred and responsive.

The school embraces assessment as a tool for growth, not judgement. Assessment
structures are embedded in classroom practice, communication systems, learner feedback,
and strategic planning. Whether evaluating a high-achieving student working on extended
tasks, or a learner on the Alternative Pathway Curriculum developing functional literacy,
the same principles apply, visibility, support, and next steps.

GFS uses a broad range of internal and external assessments to form a comprehensive
picture of each learner’s progress. These are carefully calibrated to avoid labelling or
limiting learners. Instead, the school uses data as a means of understanding context,
identifying barriers, and personalising intervention.

Students in Years 4-6 complete termly GL Assessments, providing reliable comparative
data. The school aligns data with international frameworks, including PISA, PIRLS,

and TIMSS, ensuring global standards inform school priorities. Regular data analysis
meetings support leaders and teachers in drawing insight from performance patterns. This
directly informs planning and provision mapping.

Across all phases, assessment is multi-layered. Formative assessment is embedded in
lesson design: use of questioning, visual prompts, QR-linked evidence, and flexible
groupings. Summative tools such as CAT4 and NGRT help identify student potential and
areas requiring support or extension. Teacher judgement is valued, validated through
moderation and supported by CPD.

Crucially, GFS does not treat assessment as a neutral activity. Instead, staff consciously
consider the impact of tasks, timing, presentation, and interpretation on different learner
profiles. Differentiated recording formats, such as visual checklists and photo evidence, are
used for early years and learners with additional needs.

Staff use small stamp templates in books to show the level of independence (e.g. 1:1
support, peer-assisted, whole class, independent). This provides clarity for both teachers
and learners. For learners accessing Flourish, assessment tasks are matched to learning
readiness and scaffolded accordingly. Within Small Steps, assessment follows the VB-
MAPP framework, offering an autism-sensitive approach to developmental tracking.
Students on the Alternative Pathway Curriculum are assessed using internally developed
frameworks based on P scales-a model designed to reflect progress in communication,
interaction, and functional skill acquisition.

Assessment is not used to exclude or separate learners. In fact, in many cases, it has been
adapted to ensure inclusion. QR-linked portfolios allow students to share learning in
multiple modalities. Learners who may struggle with written expression can be assessed
through speaking, drawing, practical work, or movement.



The language of success is carefully crafted at GFS. Terms such as Emerging, Developing,
Mastered replace deficit-based descriptors, while learner reports and display boards frame
progress as personal, visible, and valuable. The whole-school ethos values growth over
comparison, and success as a process, not just an endpoint. Furthermore, GFS recognises
the emotional dimension of assessment. Several practices are in place to reduce anxiety
and increase transparency. Newsletters address topics like exam stress, offering tips and
reassurance to families. Learning environments use Zones of Regulation to help students
manage anxiety around performance. However, this is not yet embedded practice across
the school. Staff are sensitive to when and how assessments are delivered. For example, a
child struggling with anxiety may complete a task with a trusted adult in a quiet room.

Assessment is embedded in the curriculum across subjects and pathways: In art, student
development is tracked through theme-based progression: from still life to cubism, from 2D
to 3D expression. In literacy, students’ workbooks often include self-assessment boxes,
visual scaffolds, and rubrics. In the Alternative Pathway, functional literacy is taught
through role play, signage design, and community-based tasks. Assessment is practical and
relevant. The Small Steps Life Skills Group uses videos, photos, and therapist notes to
document personal achievements.

Learning walks during the assessment revealed displays used for feedback, with space for
students to respond, portfolios organised by theme, skill, and pathway. Furthermore, real-
time reflection activities, like sentence stems: “Today I...” or “Next time I will...

GFS ensures parents are partners in the assessment process. Reports sent home are
visually scaffolded and clearly worded. Parents of Students of Determination receive daily
communication from LSAs. Platforms such as Seesaw (in Primary) and the FS observation
app enable parents to see progress in real time. For learners on the Flourish or Alternative
Pathway tracks, regular meetings, review forms, and support plans are shared and co-
constructed.

CPD in assessment literacy has helped teachers move beyond score interpretation to action
planning. ASTs lead the work collaboratively to interpret trends, flag risks, and monitor
impact. Formative assessment practices are prioritised, including questioning strategies,
observational notes, and in-class dialogue. What's clear is that teacher expertise is trusted,
and the data process is relational, not bureaucratic. Staff engage in dialogue around what
works, what needs refinement, and what better looks like. Assessment policies are working
documents, adjusted annually. Staff are encouraged to share innovative practices. For
example, one teacher designed a self-checklist with QR-linked examples. Another trialled
student-led conferences with parents. The result is an open culture, where assessment is
discussed without fear or stigma.

GEMS Founders School demonstrates that inclusive assessment is not only possible, but
powerful. Its practice ensures that every child is seen, heard, understood-and supported to
grow.

Next Steps

To further strengthen this outstanding practice, GFS may wish to explore developing a
holistic outcomes framework, particularly for Students of Determination and learners
accessing alternative or enrichment pathways. This would allow the school to track
personal, social, and academic outcomes over time, beyond snapshots of attainment.



Element 6 - Behaviour, Attitudes to Learning and Personal Development

There are more than 6000 students on roll at GEMS Founders School, but you would never
know it. The school is zoned into primary phases and subject/curriculum area in
secondary. The environment and building are spacious and students move around amiably
and with purpose. Generally, students get to their classes on time even though they may
have to walk a fair distance (in secondary) to get to the specialist curriculum areas.

Over the past year, the school has strengthened behaviour routines by implementing a
structured system, including calm corridors and safe stairways, to establish clear and
consistent expectations across the school. Student leadership roles have been introduced in
both primary and secondary, empowering students to take responsibility and contribute to
a positive school culture.

At the classroom level, clear routines are set from the beginning, with non-negotiables
reinforced through the display policy. Classrooms are designed to be accessible to all
students, with adaptations made to meet individual needs. The integration of High-
Performance Learning (HPL) has nurtured world-class learners, fostering reflection and
resilience in lessons. The aim is for this to further embed as the school moves towards
establishing the “Founders Way.”

Behaviour concerns are managed by the leadership team in collaboration with fellow
leaders and parents, ensuring alignment with the KHDA framework and school policies.
The introduction of Mental Health First Aiders, alongside an established Wellbeing Team,
provides essential support for both students and staff, reinforcing a culture of care and
emotional well-being for all staff and students while offering high aspirations for all.

Students were calm and at ease with each other in classrooms and in corridors and
playgrounds. They were curious about us (IQM Assessors) as visitors and greeted us as we
moved around the school and came to talk to us. Their openness and confidence were
striking.

We spent many hours over our three-day visit walking the school, dropping into lessons
and interacting with students and staff. We saw and met motivated young people who were
enjoying their lessons and were keen to do their very best. We also had the opportunity to
meet different groups of students to ask them about their experience in the school. Some of
these were more able learners, others were Students of Determination and others were
student representatives from different grades. They told us about the way their progress is
tracked and how they are encouraged and supported to move on with their learning. They
talked about the way they are supported both academically and personally. It was clear that
they had very positive relationships with staff, and this is an important part of the school’s
ethos and culture. They all felt safe, and all confirmed they knew who to talk to if they had
any concerns or worries.

The students were very candid about their experience and explained what happens if
students are disturbing a lesson and not behaving as they should. They know exactly what
is expected of them and are clear about the boundaries and about the possible
consequences of misbehaviour. It was obvious that this was not a big concern to them.
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There was some discussion around the testing and assessment regime that all students are
subject to and these can make them anxious. However, they told us that teachers prepare
them well and make sure they don’t get too stressed out at these times. The pressure is on
in Key Stage 4 and 5 when the public examinations the focus. The emphasis on good mental
health and wellbeing with all the strategies employed by the school were well known and
were much appreciated. They know what the need to do to manage their own stress and
they know there is further support from Counsellors and so on if they need something
more.

Inclusion is for everybody, and the more able students told us how they were identified and
described all the ways they are stretched and challenged in lessons. They told us this was
about deepening their learning rather than about giving them more work. These students
told us about the way they like to work and some said they liked to work by themselves
rather than in groups (although they saw the value of it) but said teachers gave them the
choice rather than force them into a group.

Students have many opportunities to extend their learning and their skills. Debating Club is
very popular, and some have taken part in the Model United Nations Competition which
they really enjoy. There are many new student leadership opportunities and student voice
groups allow all students to have their say.

The Behaviour Policy has been reviewed and updated, and it is now more about restorative
approaches rather than lists of rules and regulations. There are many rewards for doing
the right thing rather than punishments for doing the wrong thing. This approach is
relatively new but the children we spoke to understood what it was all about. They spoke
about Upstrive and how this gets them to acknowledge their feelings and encouraged them
to talk about them. This self-reflection process is easier for some than others and one
student told us he was happier dealing with his own feelings and did not always want to
talk about them.

The older students told us that they have ‘PREP’ instead of PHSE because they are so busy
preparing for their public examinations. However, they said that there are many
opportunities during this time to have discussions on wellbeing and mental health. They
have a good relationship with their form tutors, and this helps to keep them grounded.

When asked about the qualities possessed by their favourite teachers the students of all
ages came up with a similar list. They are:

“Kind and care about us”.
o “Firm but fair and set clear boundaries for behaviour”.
e “Are emotionally mature and know how to speak to you”.
o “Are easy to connect with”.
o Take time to talk to you and explains everything”.
o “Are patient”.

e “Fun and have a sense of humour”



One student commented:

“My tutor knows me well and knows when I am a bit off (a bit down). He knows when to be
fun with the class and with me. He is able to tell me (us) off without destroying us or
humiliating us. When he tells us off - we listen.”

Students, particularly (but not exclusively) the younger ones said they love coming to
school every day. The love the extra-curricular clubs and activities. They love the trips and
visits organised for them and they can suggest additional /different clubs and activities they
would like and if possible, these are introduced at some point.

Transition from one phase to the next is carefully planned, particularly for Students of
Determination and everything is done to make sure these transitions are as painless as
possible. Students who join the school mid-term or come from other schools in Dubai or
abroad are made welcome and inducted into the way things are done at GFS. We met some
of these students and they described their experience as being very positive.

Some of the Students of Determination told us they have lots of social clubs to help them
make friends and they have different activities to help them with their life skills, cooking is
a particular favourite. They learn practical things (alongside academic) such as how to
order and pay for food in the canteen.

The school employs two full time Career Counsellors who work with students from Year 9
upwards. There is a programme from Year 9 to Year 11 and another one for students in
Years 12 and 13. There is no work experience for younger students, but the team are
working with a specialist team at GEMS to try to develop a work experience programme for
the older Students of Determination. Parents/Guardians may be able to secure work
experience placements, and this is currently being developed.

UNIFROG (A specialist careers programme) is introduced in Year 7 but is used most in Year
9. They also try to provide more one to one interviews, as students require them. They are
very busy before Year 9 choose their options. Students can book an appointment with one
of the team using a QR code. In addition, there are numerous Parent Coffee mornings in the
lead up to the option choices as many parents/guardians want to know more about the
British curriculum and what subjects are most important for different careers.

The Assistant Head (Enrichment) met with us and told us about the extensive programme
of activities available to students throughout the school. Her job entails responsibility for
Enrichment (all afterschool and extra-curricular activities), trips and visits at home and
abroad, line managing and leading the eLearning Team, line managing the Heads of House
and implementing the schools Sustainability policy.

The school is running the Duke of Edinburgh Award scheme and they are just starting the
first Gold Award. As such, they are organising an outward-bound expedition to Oman for
four nights. There is a staff leader for the D of E because of the amount of organisation
involved. Twenty members of staff have been trained to do the risk assessments, so it is not
all left to just one person.



After school clubs take place on Thursdays and all teachers must deliver one activity at
least once a year. They decide what that will be. They also monitor who is signing up for
different clubs to ensure that the ones that have no take up are changed to something the
students want to participate in. There are many sports clubs and sports fixtures run by the
PE department.

Lots of students and staff mentioned the “Week Without Walls “, when the normal timetable
is suspended and there are lots of day trips out and students can take up new learning and
try different activities that extend their experience and enjoyment.

We discussed the way the school captures the participation rates and analyses who is and
who isn’t signing up to clubs. Currently, the evaluation consists of feedback from teachers
running the clubs and informally from students who don’t attend or sign up to an activity
they have not enjoyed it or who have heard negative things about it from classmates. We
suggested some ways this information might be collected, analysed and used to inform
future planning. However, the first thing to do is to identify the specific aim and objective
for running these clubs and then find ways to measure (in its widest sense) if the aims and
objectives are being realised. A good sign is that the students are now setting up and
running activities themselves (under adult supervision).

Next Steps

The school has identified the need to keep the behaviour policy under review as the needs
of the student population is constantly changing and because there are so many teachers
who come from every corner of the world. Consistency in the application of the behaviour
policy is very important as is the need to apply it flexibly as required.

The Assessors suggest that the school may need to review and revisit the ‘non-negotiables’
as adhering to and implementing this may be impossible for SOD to manage.

Currently there are no transitional plans beyond Year 13 for Students of Determination.
The school might consider developing these so as to support these students in the next
phase of their education and employment.

Consider purchasing a programme called ‘Evolve’, (or similar) to track the participation
rates of students so these can be analysed to see if any particular group of students is
missing out e.g. boys and girls, different ethnic or religious groups, SOD or More Able
students and so on. Questions can then be asked to establish the reasons behind this, and
actions can then be taken to remove those barriers.



Element 7 - Parents, Carers and Guardians

At GEMS Founders School (GFS), the relationship with parents, carers, and guardians is not
peripheral, it is central to the school’s inclusive mission. From the moment one enters the
school grounds, the message is clear: families are welcomed, valued, and deeply engaged as
co-educators and partners in their children’s learning and wellbeing.

Over the course of the IQM assessment, multiple data points including conversations,
parent focus groups, visual evidence, and document analysis-pointed to a mature,
respectful, and purposeful culture of parental engagement. This partnership is not limited
to communication; it extends to curriculum design, behaviour policies, safeguarding
processes, and even strategic planning. The school sees its work through a shared lens:
inclusion thrives when families and schools are aligned.

Parents at GFS frequently spoke about the school being “open,” “approachable,” and
“comfortable to speak with.” These are not abstract statements; they are the result of
deliberate design choices and lived experiences. They mentioned the fact that staff photos,
names, and roles are clearly displayed at all key entry points. The safeguarding team is
clearly identified, with multilingual posters and QR codes for easy reporting. The
leadership team, including the Assistant Headteacher for Inclusion, are visible, present, and
responsive.

The school’s physical environment reinforces accessibility. Classrooms, hallways, and
library spaces use dual-language signage. Inclusive learning boards (e.g. “Flourish at

Work”, “World Cultures”) reflect and celebrate the diversity of the school community. Spaces
like the Foundation Stage library, Reading Corner, and school garden are designed to be
used by parents as part of learning events and reading mornings.

GFS uses a variety of communication tools to ensure families are kept well-informed,
reassured, and involved. The Seesaw platform is widely used in Primary to share learning
in real time. Foundation Stage staff use a bespoke app to record assessments and share
observations with parents. Parents of Students of Determination receive daily updates from
LSAs. Newsletters are targeted and strategically used not just for reminders, but for
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education (e.g. “Managing Exam Stress”, “Curriculum Spotlight”). Parents/Guardians
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describe this communication as “timely,” “respectful,” and “two-way.”

The school is also responsive to parent feedback: One parent raised a concern about an LSA
match. The next day, the LSA was reassigned, a clear signal that feedback leads to action.
Furthermore, parents are encouraged to attend meetings, review support plans, and
contribute to co-designed provision maps.

GFS offers multiple entry points for parents to engage with learning and inclusion. Coffee
mornings on topics like curriculum, transition, and complaints procedures are popular.
Parent workshops in FS, such as “This is how we do reading here” have been well received.
There are regular parent-teacher meetings every term (in-person or virtual), with 10-
minute per-subject meetings at Secondary. Annual review meetings and regular updates for
families of Students of Determination are the norm. Inclusive events such as National Day,
World Book Day, and Inclusion Celebration Week bring parents into school to celebrate as a
whole school.



Parents interviewed as part of the assessment spoke positively about these experiences.
One said: “I feel included in the school’s thinking-not just told what’s happening.”

What sets GFS apart is how seriously it takes parental voice at the leadership level. The
school’s Inclusion Team includes a parent representative, and the LAB includes Governors
with lived experience of inclusion. The Vice Chair of the LAB is a former school leader and
parent of a Student of Determination. The LAB receives regular updates on inclusion and
safeguarding. Parent reps are involved in policy review, consultation, and planning. This
reflects an understanding that parents are not just stakeholders, but strategic partners.

Inclusion at GFS includes cultural responsiveness. The “World Cultures” board showcases
student heritage with flags, family stories, and photos. Arabic signage and inclusive
language appear throughout the building. Arabic Language Learning is supported by home-
based vocabulary sheets, enabling parents to pre-teach or consolidate at home. Parents
noted that this helped them feel that their culture was seen and respected, especially
among families from minority language backgrounds.

GFS takes proactive steps to ensure that no parent is excluded due to financial, linguistic, or
logistical barriers such as the “Ways to Save on School Fees” display which highlights
discounts and scholarship opportunities. Meetings and communication are offered in
Arabic and English. Translators are used where needed. Meetings can be held via Zoom to
support working parents. This practical inclusion signals that GFS understands the diverse
pressures facing families and actively works to remove barriers.

The most powerful evidence of the school’s inclusive culture comes from families of
Students of Determination. Their feedback was overwhelmingly positive, highlighting trust,
dignity, transparency, and support. Parents shared:

“I never imagined a mainstream school could support my child this way.”
“They saw my child’s potential when others didn’t”
“They don’t treat him like he’s a problem-they treat him like he belongs.”

They also commented that staff understand that family relationships are foundational.
There is a high level of emotional intelligence and professional empathy across the team.
Parents described staff as “kind,” “professional,” “honest,” and “responsive.” The tone of
interaction is relational, not transactional.

Next Steps

To further strengthen its exemplary family engagement, GFS may consider creating
a formal parent consultation and feedback cycle to evaluate the effectiveness of
communication, curriculum workshops, and support services. This could include:

e Annual parent surveys (beyond satisfaction surveys).
e Focus groups on inclusion topics.
e Co-design of learning materials and events.

Such a structure would allow GFS to formally document parent impact, elevate family voice
even further, and model system-wide inclusion for other schools in the region.



Element 8 - Links with Local, Wider and Global Community

It is difficult for GFS to be part of one local community. This is due to their location (in an
education zone) and the fact that their children come from all across Dubai and travel mostly
by school bus every day. However, the school has established strong links and connections
with the local, wider, and global community at various levels.

The aim of the varied partnerships is to enhance learning experiences, promote
collaboration, and to create meaningful opportunities for students, staff, and families. These
links are often with different external agencies who work in partnership with the school,
such as Small Steps.

The school is highly regarded by parents and is a popular choice for their children. The
commitment to excellence has been acknowledged through numerous awards and active
participation in key educational and community events across the region.

As part of the GEMS MB Cluster, they collaborate with eight partner schools, fostering a
culture of collaboration, shared learning and professional growth. Leaders and teachers
benefit from this initiative by giving them opportunities to exchange best practices, develop
innovative strategies, and enhance educational outcomes. GFS makes best use of this
partnership as they are always willing to learn from and with others.

The school goes to great lengths to support parents/guardians beyond the classroom. They
run various workshops, events, and engagement initiatives, and empower and educate
parents on key topics such as inclusive education, student well-being, and academic
development. This ensures that families feel informed, supported, and actively involved in
their child’s learning journey. This was confirmed by the parents we met during our visit.

The school’s curriculum ensures that students develop global awareness and a wider view of
the world. The emphasis on sustainability is one example of the way this objective is
achieved. Involvement and participation in the Model United Nations and similar initiatives
is another example. On a global scale, they engage in high-profile events such as BSME and
ECOS 2025, further strengthening their role as a leader in education and collaboration.

Every opportunity is taken to celebrate the achievements of students and staff. Furthermore,
the school celebrate diversity through recognising and raising awareness of and appreciation
of Neurodiversity, Autism, Down’s Syndrome, Cerebral Palsy awareness days.

The multicultural make-up of the school, staff and students means that the 100+ languages
spoken in the school are celebrated, as is the cultural diversity. Respect and tolerance of each
other’s beliefs and faiths is ingrained into the ethos of the school.

Next Steps:

e A focus on expanding partnerships to provide Secondary Students of Determination with
meaningful work experience opportunities within the wider community.

e Continuing to educate the local community about GEMS Founders inclusive ethos. The
are aiming to enhance awareness and understanding of inclusion both within our school
and across Dubai, ensuring that our parents, stakeholders, and the broader community
are actively engaged in fostering an inclusive society.



