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1. Purpose and scope of the inspection 
 

The Department for Education (DfE) has put in place a voluntary scheme for the inspection of 
British schools overseas (BSO), whereby schools are inspected against a common set of 
standards that BSO can choose to adopt. 

 
The inspection and this report follow the DfE schedule for the inspection of British schools 
overseas. 
 
The purpose of the inspection is to provide information to parents, teachers, senior managers 
and the school’s management on the overall effectiveness of the school, the standard of 
education it provides and its compatibility with independent schools in the United Kingdom. 

The inspection and report will cover the key areas of quality of the curriculum; quality of 
teaching and learning; the spiritual, moral, social and cultural development of pupils; their 
welfare, health and safety; the suitability of the proprietor and staff; the school’s premises 
and accommodation; the school's complaints procedures; and leadership and management. 
If appropriate, there is a separate section on the quality of boarding provision. An essential 
part of the inspection is considering the extent to which the British character of the school is 
evident in its ethos, curriculum, teaching, care for pupils and pupils’ achievements. 

This inspection was completed by Penta International.  Penta International is approved by the 
British government for the purpose of inspecting schools overseas.  As one of the leading 
inspection providers, Penta International reports to the DfE on the extent to which schools 
meet the standards for BSO. 

During the inspection visit, over 100 lesson observations took place.  School documentation 
and policies were analysed and data reviewed.  Pupils’ workbooks were seen in lessons, and 
discussions were held with the staff, parents and informally with students.  The inspection 
took place over three days.   

The lead inspector was Nicola Singleton. The team members were Colin Dyson, Amy 
Edmundson, Bernie Babkirk, Jack Meadows, Jon McArthur, Kate Wells, Mihaela Ancuta and 
Tammy Naidoo. 
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2. Compliance with regulatory requirements  
 

As a result of this inspection, the school has shown that it meets the standards for BSO, except 
for those that cannot be achieved legally in the host country.  These pertain to aspects of the 
UK Equality Act 2010.  The relevant standards are:  
 
Part 1 – ‘2(2)(d)(ii)- encourages respect for other people, paying particular regard to the 
protected characteristics of age; disability; gender reassignment; marriage and civil 
partnership; pregnancy and maternity; race; religion or belief; sex and sexual orientation as 
set out in the Equality Act 2010;’  
 
and  
 
Part 2 – ‘5(b)(vi)- encourage respect for other people, paying particular regard to the 
protected characteristics set out in the Equality Act 2010.   
 
The school actively promotes tolerance and a respect for all human differences, within the 
confines of the law.  This is embedded in the culture and ethos of the school.   
 
This judgement is endorsed by the British government and is valid for three years.  The 
inspection process is quality assured by the Office for Standards in Education (Ofsted).   
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3. Overall effectiveness of the school 
 

The school provides a highly effective, inclusive education and care.  Learning is the key focus. 
The highly functional leadership team leads by example, and processes are well-embedded, 
leading to seamless management of a very large school. 
 
 

3.1 What the school does well 
 

There are many strengths at the school, including the following: 
 

• A vision which permeates the corridors and classrooms, which everyone 
knows, and is embedded throughout the school. 

• The ethos behind the school’s staffing strategy and the systems in place to 
maximise potential in its people. 

• The professional development and support offered to all staff, academic 
and non-academic, with evidence of genuine interest in their growth, job 
satisfaction and loyalty. 

• The quality of relationships between members of the school community: 
students/teachers, students/non-teachers, students/students and 
between colleagues (including Local Advisory Board members). 

• The inclusion provision offered to students in its various forms from 
discrete ‘Flourish’ classes, to in-class support.  The student community 
encompasses a diverse range of needs; provision for those who need 
support is impressive in resourcing, strategy and care. 

• The stability of the executive leadership team and the example they model 
in their intimate knowledge of the school and its people - an exceptional 
example of a highly functional leadership team. 

• Processes are well-embedded, creating what appears to be seamless 
management of a very large school. 

• Opportunities for learning, inside and outside the classroom, within the 
formal curriculum and beyond, which reflect care, deliberation and 
consistency. 

• The quality of leadership of the Arabic Department. 

• The outstanding achievements by GFS students in their personal growth as 
well as their academic development. 

• A carefully curated emphasis on the wellbeing of all, especially students, 
with safeguarding practices which are exemplary. 
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• The effort taken to ensure that students have agency and opportunities to 
contribute and lead. 

3.2 Points for improvement  
 

While not required by regulations, the school might wish to consider the following 
development points: 
 

i. As teachers continue to develop confidence in their practice, look to 
implement a wider variety of adaptive teaching strategies which explore 
students’ interest in practical and real-life learning; 

ii. As a beacon school, further embed a digital learning strategy which 
incorporates innovative practices with proven benefit for teaching and 
learning; 

iii. Based on the best examples identified in lessons ensure that stretch and 
challenge meets the needs of all learners and supports outstanding 
outcomes. 
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4. The context of the school 
 

Full name of 

school 
GEMS Founders School, Dubai (GFS) 

Address 

Al Barsha South 

Dubai  

United Arab Emirates 

Telephone 

number/s 
+97145195222 

Website address www.gemsfoundersschool-dubai.com 

Key email 

address 
registrar_gfs@gemsedu.com 

Headteacher/ 

principal 
Matthew Burfield 

Chair of 

board/proprietor 

Mr Sunny Varkey (GEMS Education Founder and Chairman), Ms Bushra 

Kassouma (LAB Chairperson) 

Age range 3-18 years 

Total number of 

pupils 
6,206 Boys 3,143 Girls 3,063 

Numbers by age 

0-2 years N/A 12-16 years 2,095 

3-5 years 726 17-18 years 626 

6-11 years 2,697 18+ years 62 

Total number of part-time children 0 

 
GEMS Founders School, Dubai (GFS) is a British international school located in Al Barsha 
South, Dubai and is a member of the GEMS group of schools.  It opened in 2016. As of April 
2025, GFS has 6,206 enrolled pupils aged 3 to 18 years, with 110 nationalities represented.   
 
Approximately 50% of GFS’ teachers are British-trained and 50% hold other international 
teaching qualifications.  Staffing is carefully planned to ensure collaboration and sharing of 
practice. All teachers’ qualifications are approved by the local education authority - Dubai’s 
Knowledge and Human Development Authority (KHDA).  There is a significant commitment 
to ongoing professional development and growth at every level across the school, amongst 
academic and non-academic personnel. 
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GFS is an inclusive school supporting pupils of differing abilities and needs. A significant 
proportion of those enrolled are learners for whom English is not their first language (93%). 
There are 797 (12.8%) pupils with identified additional needs and of that, 418 pupils are 
Level 1 (6.7%), 312 pupils are Level 2 (5%), and 67 pupils are Level 3 (1.1%).  Pupils at each 
level have access to different levels of intervention programmes.  Provision across the 
learning spectrum is extensive. 
 
The school’s vision to ‘Grow, Flourish and Succeed’ permeates all aspects of the learning 
experience, is visible around campus and well understood by students, their parents and 
school staff.  There is a determined effort to ensure that all pupils feel a strong sense of 
belonging and that they are well-supported in their pursuit of success. 
 
The Early Years Foundation Stage (EYFS) curriculum is guided by the EYFS Statutory 
Framework. The National Curriculum for England (NCfE) is delivered to primary aged and Key 
Stage 3 (KS3) pupils with an international perspective. In Key Stage 4 (KS4), pupils sit IGCSEs, 
GCSEs and complete BTEC level 2 qualifications. In Key Stage 5 (KS5), pupils study for AS, A 
levels examinations and BTEC Level 3 qualifications. Pupils leave at the end of Year 13 to 
attend universities around the world with increasing numbers of pupils attending 
universities in the UK (7 students in 2022, 28 students in 2024).  GFS incorporates the UAE 
Ministry of Education mandated lessons within their curriculum, including Arabic, Islamic, 
moral education and social studies, and follows the educational policies as set out by Dubai’s 
educational regulator, the KHDA. 
 
Pupils are happy and feel well cared for.  Student well-being and welfare are clear priorities 
for the school.  Related policies are embedded and manifest in excellent practice.  GFS leads 
various initiatives in the wider GEMS community and beyond and are well-deserving of their 
status as a beacon school where safeguarding is concerned. 
 
The school has excellent facilities that are well-utilised and maintained.  There is ample space 
to accommodate the large number of students who attend GFS.  Teaching areas are age-
appropriate, well-provisioned and seek to inspire learning through thoughtful, relevant 
displays.  Careful consideration is given to site safety and security by a dedicated 
management team. 
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4.1 British nature of the school  
 

GFS delivers the NCfE from EYFS through to A Levels and BTEC Level 3 in KS5. It 
includes GCSEs, IGCSEs, and vocational pathways, mirroring the diversity of 
qualifications available in UK schools. The curriculum is clearly structured to support 
progression, with schemes such as Floppy’s Phonics, The Write Stuff, White Rose 
Science, and Power Maths implemented across primary to ensure consistency and 
rigour in core subjects. 
 
The school’s curriculum includes a ‘Super Curriculum’ at KS5, designed to enrich the 
academic experience through engagement in areas such as entrepreneurship and the 
creative arts, echoing UK sixth form enrichment practices. Additionally, participation 
in the Duke of Edinburgh Award scheme fosters personal development in line with 
UK traditions of character-building and leadership. 
 
GFS actively promotes the core British values of democracy, rule of law, individual 
liberty, mutual respect, and tolerance. These are delivered through both the formal 
curriculum and the wider ethos of the school. British values are embedded in PSHE 
lessons and reinforced through student leadership opportunities, such as the Justice 
League and Model United Nations. Furthermore, restorative approaches to 
behaviour management and a strong emphasis on personal responsibility align 
closely with UK pastoral models. 
 
The school runs initiatives such as ‘Odd Socks Day’ and ‘Book Week’, as well as cross-
curricular projects like ‘Viking Day’ and a ‘Week Without Walls’, offering experiential 
learning that supports cultural and historical understanding consistent with British 
heritage. 
 
Despite its international location and multicultural intake, the school promotes a 
distinctly British school culture. The presence of a House system; Earth, Air, Fire, and 
Water, fosters community spirit, inter-house competitions, and a shared sense of 
identity, reflecting long-established British school traditions. The emphasis on 
inclusivity and support, seen in the ‘Flourish’ programme and provision for pupils 
with special educational needs and disabilities (SEND), demonstrates a commitment 
to the British principle of equality of opportunity. 
 
Although only 3% of students are from the UK, the curriculum and school life ensure 
that all students engage meaningfully with British customs and cultural references. 
Regular exposure to UK assessment norms, for example GL Assessments’ New Group 
Reading Tests (NGRTs), and consistent benchmarking against UK data further embed 
British academic expectations. 
 
GFS employs a teaching staff that is approximately 50% UK-trained, ensuring that 
pedagogical practices are closely aligned with those used in British schools. Teachers 
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are engaged in UK-style professional development, including NPQ qualifications and 
instructional coaching using BlueSky and Steplab systems. Safeguarding structures 
mirror UK statutory guidance: all staff are trained in Levels 1 to 3 safeguarding, and 
the school uses GEMS’ ‘Guard’ platform, akin to UK safeguarding software systems. 
 
Leadership at GFS reflects high UK standards, emphasising self-evaluation, school 
improvement planning, and accountability. The leadership team uses UK benchmarks 
and guidance to drive school performance and the school is also accredited by 
multiple UK-related bodies such as BSO, COBIS, and Pearson/EdExcel. 
 
The school prepares students for continued education in the UK. University 
destinations include an increasing number of UK institutions: 28 students in 2024, up 
from 7 in 2022, which highlights the school's success in replicating the academic 
culture and rigour needed for such progression. Careers education is also aligned 
with UK practices, with two full-time counsellors and access to platforms like Unifrog, 
plus external speakers and internships that support informed decision-making. 
Students at the school speak with genuine pride about receiving a British education, 
consistently highlighting its strong academic standards, focus on character 
development, and global recognition. They value the structure, challenge, and 
breadth of the curriculum, as well as the emphasis on respect, fairness, and 
responsibility embedded in British values. 
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5. Standard 1 

The quality of education provided by the school 
 

The quality of education provided is outstanding. 
 
 

5.1 Curriculum 
 

The quality of the curriculum is outstanding. 
 
The EYFS curriculum has many strengths.   
 
Pupils experience a broad and balanced curriculum which is carefully aligned to the 
EYFS statutory framework and informed by ‘Birth to 5 and Development Matters’.  
The curriculum is well-structured to meet pupils’ needs and lessons are planned 
dynamically to reflect the changing interests, developmental stages and cultural 
context of the pupils.  Teachers demonstrate a secure understanding of 
developmental progression and adapt provision accordingly to support high levels of 
pupil engagement and independence.   
 
Curriculum design ensures an appropriate balance between adult-led teaching and 
high-quality continuous provision.  Communication and language, early phonics and 
mathematical understanding are embedded across all activities, with clear routines 
that promote independence and active learning.  Teachers and assistants make 
effective use of questioning, scaffolding and modelling to develop vocabulary, 
confidence and critical thinking.  Indoor and outdoor environments are stimulating, 
inclusive and safe, promoting social, emotional and physical development.  
Opportunities for storytelling, drama and real-world links are carefully planned to 
consolidate learning.  In FS1, rich language and comprehension are developed 
through high-quality texts, incorporating thematic links such as ‘The Gruffalo’s Child’.  
In FS2, phonics and early mathematics are taught systematically and reinforced 
through practical activities, continuous provision and provision enhancements.  
Enrichment is strong, with cross-curricular links made and pupils enjoy memorable 
experiences that support deep engagement and ignite a lifelong love of learning. 
 
Behaviour for learning is excellent.  Pupils demonstrate respect, curiosity and 
independence.  British values are actively promoted through class routines, shared 
responsibilities and peer interactions.  Pupils are settled within class and show an 
ability to regulate themselves, responding positively to expectations embedded 
through consistent routines and visual systems such as emotional check-ins and 
behaviour prompts.  Teachers are supported to ensure the classroom environments 
are of a high quality and achieve a level of consistency through the use of model 
classrooms guided by advanced skills teachers (ASTs) as well as external consultants.  
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Provision is regularly reviewed, with staff supported through a coaching model and 
targeted CPD to ensure continuous improvement. 
 
Assessment is formative, ongoing and purposeful.  Teachers use data from classroom 
observations alongside pupil voice to adapt planning responsively, and phonics 
attainment is monitored at regular intervals.  Feedback is immediate, enabling pupils 
to reflect on their learning.  The curriculum is designed to support all groups of 
learners, including those identified as ‘English as an Additional Language’ (EAL) and 
those with Special Education Needs and Disabilities (SEND), with targeted support 
and adapted scaffolds.  Parents are kept well-informed of progress and invited to 
participate in learning conversations.  As a result, pupils are confident, articulate and 
increasingly independent learners, well-prepared for transition to KS1. 
 
The primary curriculum is broad, balanced and builds upon the NCfE.  Curriculum 
design is rooted in meeting the diverse needs of pupils, including EAL, SEND and, in 
the best cases, high-attaining pupils.  Adaptations are well established, with a strong 
emphasis on vocabulary acquisition, critical thinking and enquiry. Planning 
incorporates explicit strategies to teach subject specific language, drawing links 
across subjects and between prior and current learning.  Curriculum documents are 
in place across all subjects and are regularly reviewed by subject leaders and senior 
leaders. 
 
Over recent years, the school has developed a structured and consistent curriculum 
framework, refined through internal moderation, data analysis and lesson studies.  
Recent developments include the upcoming introduction of ‘Literacy Tree’ to 
improve pupil engagement and outcomes in writing.  Subject mapping, particularly 
in linking humanities with English, is being reviewed to strengthen progression and 
align content to support cross-curricular connections. 
 
Planning is systematic, collaborative and forward-thinking.  Schemes of work are 
sequenced to ensure knowledge and skill progression, with vocabulary development 
and cross-curricular connections embedded throughout.  A structured curriculum 
review cycle ensures content remains responsive to pupil needs, local context and 
national expectations.  Core literacy and numeracy skills are prioritised, with clear 
focus on reading comprehension, vocabulary acquisition, writing structure and 
reasoning in maths. 
 
The ‘Small Steps’ and ‘Flourish’ provision ensure that SEND pupils and those who 
speak English as an additional language (EAL) are well-supported through scaffolding, 
pre-teaching, tailored interventions and adaptive teaching practices, demonstrating 
success with around 25% of pupils transitioning to mainstream provision in the last 
academic year.  Class teachers are well supported by year group inclusion teachers 
to ensure that planning is adapted effectively to meet the needs of SEND and EAL 
pupils through ‘Quality First Teaching’ practices. 
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Teaching and learning are supported through robust systems.  Advanced skills 
teachers work across phases to model effective practice, support planning and lead 
gallery lessons that provide targeted professional development.  Guided reading is 
delivered through a skills-based model and filmed lessons support consistency.  
Enquiry-based approaches are evident in subjects such as science and maths, where 
pupils are encouraged to explore, justify and reflect through questioning frameworks 
such as “How do you know?” and “What would happen if…?” 
 
Assessment is triangulated through book scrutiny, standardised data and 
observations.  Teachers use pupil progress meetings to identify next steps and 
implement responsive intervention.  External and cluster moderation ensures 
assessment accuracy.  Internal reviews inform annual curriculum evaluations, held 
with the leadership team and subject leaders, ensuring impact is measured and acted 
upon. 
 
The curriculum is enhanced through enrichment activities including leadership roles, 
wellbeing sessions, extra-curricular activities and values education linked to GEMS 
values.  Opportunities for off-site visits, visiting speakers and pupil-led events further 
enrich provision and help to support pupils’ curiosity, confidence and a strong sense 
of responsibility. 
 
Pupils are articulate, engaged and demonstrate positive attitudes towards their 
learning.  Behaviour for learning is strong and reflects the school’s commitment to 
mutual respect, inclusion and global citizenship.  Learning environments are vibrant, 
inclusive and purposeful with displays reflecting current learning and key vocabulary. 
 
The curriculum prepares pupils well for the next stage in their education with clear 
progression and a love of learning at its core. Transition between key stages is well 
structured and ensures continuity.   
 
The secondary curriculum is also broad, balanced and well-aligned with the NCfE.  
 
A wide range of academic and vocational pathways is offered from KS3 through to 
KS5, including GCSEs, IGCSEs, A Levels, and BTEC qualifications. The curriculum is 
designed to meet the needs of a diverse student body and to prepare pupils 
effectively for higher education, training or employment. 
 
Curriculum development is continuous and informed by data. Regular analysis of GL 
assessment data, including question-level breakdowns, supports timely adaptations 
that address identified strengths and areas for improvement. Short-term planning is 
prioritised, ensuring precision in lesson design and effective differentiation. Stretch 
and challenge are embedded into planning across subjects, with quality assurance 
processes led by faculty heads. The curriculum has expanded to include subjects such 
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as design technology, food technology and Spanish, enhancing breadth and 
supporting student choice. Curriculum overview videos are made available to parents 
and students through the school website, improving accessibility and engagement 
with academic expectations. 
 
Whilst noting that the inspection visit coincided with study leave for pupils in Years 
11-13, thus compromising opportunity to observe lessons in these years, lesson 
observations in Years 7-10 were characterised by secure subject knowledge, 
purposeful instructional strategies and effective classroom management. Lessons 
were well-paced, clearly structured and underpinned by learning objectives. 
Differentiated activities met the needs of learners and supported high levels of 
engagement. These practices evidently contribute to strong, measurable progress 
across subjects. 
 
Students are confident and active learners. They demonstrate increasing levels of 
independence, resilience and collaboration, particularly in practical and inquiry-led 
contexts. For example, in a science lesson exploring heat capacity, students were 
observed designing fair tests and collecting data independently, reflecting the 
school’s commitment to applied learning and skill development. 
 
The school offers an extensive and innovative enrichment programme, overseen by 
a team of 12 middle leaders. There is a strong emphasis on cross-curricular learning 
and personal development, with over 75 extracurricular activities (ECAs) available 
across the school. These include academic competitions such as Model United 
Nations, World Scholar’s Cup, and Debate Society, alongside opportunities in 
entrepreneurship, sport, and the performing arts. 
 
The Duke of Edinburgh Award Scheme is embedded within the enrichment offer, and 
recent highlights include a Year 9 team achieving second place in the National UAE 
Hackathon Competition. Pupil engagement with the ECA programme is high, and 
every child is encouraged to explore new interests and build confidence through 
participation. 
 
In KS5, all pupils participate in a structured ‘Super Curriculum’ that includes 
community service, enterprise, and the arts, alongside university and career 
preparation. Students speak positively about the programme, particularly its value in 
enhancing readiness for higher education and future pathways. 
 
The school calendar features regular themed curriculum days. The ‘Week Without 
Walls’ initiative provides rich social and educational experiences through trips and 
in-school events. Destinations such as Kenya, Sri Lanka, Switzerland, and the USA 
offer cultural and global learning opportunities. Pupils not attending off-site visits 
engage in tailored faculty workshops, curriculum masterclasses and exam walk-
throughs. 
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Careers education is structured and begins in Year 10. The school uses Unifrog to 
support personalised career planning, while careers days and parental engagement 
events provide guidance on subject relevance and career options. Options evenings 
offer clear advice on post-16 and post-18 pathways, including academic and 
vocational alternatives. 
 
Pastoral care is embedded within the curriculum and enrichment structure. Morning 
drop-in wellbeing sessions are available across all key stages, led by the welfare team. 
A peer mentoring programme supports transitions, with Year 9 students acting as 
‘Big Brothers and Big Sisters’ to guide younger pupils through the move into 
secondary education. These initiatives contribute to a strong culture of care, 
inclusion and emotional wellbeing. 
 
GFS is actively implementing a comprehensive digital learning platform as part of its 
broader educational strategy. The school has begun reviewing and refining its digital 
strategy to ensure technology meaningfully enhances pedagogy and reduces teacher 
workload. This includes aligning digital tools with teaching and learning priorities and 
integrating platforms such as BlueSky for performance management and Go4Schools 
for assessment tracking. The adoption of Steplab has strengthened instructional 
coaching, while platforms like Seesaw and Arc Pathway support parent engagement.  
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5.2 Teaching and assessment 
 

The quality of teaching and assessment is outstanding. 
 
The pupils in EYFS make good and often excellent progress as a result of well-
planned, high-quality lessons. Teachers in EYFS consistently promote a love for 
learning and use a range of research-based, active learning strategies which are 
delivered with enthusiasm. Teaching provides a balanced approach of matching 
child-led and adult-led activities with rich learning opportunities to build confidence 
and pride both inside and outside the classroom.  Lesson observations showcased 
effective student engagement and scrutiny of pupils’ work, supporting the school’s 
assertion that lessons encourage pupils to communicate and collaborate effectively.  
Through continuous provision, pupils experience opportunities to build independent 
learning skills as well as critical thinking skills. Displays in the classrooms are vibrant 
and support the curriculum and teaching while the displays in the corridors and 
around the learning environment celebrate individual pupils’ achievements, progress 
and development. 
 
Phonics is a strong focus in EYFS supporting the promotion of literacy. The pupils 
follow a literacy programme which encourages student contribution to their own 
learning journey. While new concepts in literacy are being introduced, pupils are 
encouraged to contribute to the teaching in order to share their understanding of 
lessons being taught.  During observed literacy lessons pupils were encouraged to 
use talk and questioning to reinforce familiarity with the expressed learning 
objectives. 
 
Early mathematics skills are developed using previous learning while encouraging 
critical thinking. Mathematics lessons involving estimation provided pupils with 
opportunities to think about estimation concepts and talk in groups with peers and 
as a whole class about the answers given, asking “Does that sound sensible?”. The 
use of this phrase strongly encouraged the pupils to use critical thinking skills 
effectively and expand on progress made in independent learning. 
 
The conversations initiated through lesson delivery support the development of 
speaking and listening skills which promotes the building of a culture of 
independence and confidence.  Teacher talk and group discussion also guides future 
learning as teachers gain continuous understanding of pupils’ progress against 
learning objectives and key skills acquisition. 
 
Overall the teaching and assessment in EYFS is highly effective and demonstrates well 
the expectations of the Early Years Framework. Through high quality communication 
with pupils, feedback provides teachers with the ability to guide teaching and adjust 
for individual differentiation and intervention during the specific lesson or in future 
planning, as required. 
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Pupils in EYFS remain engaged and motivated through the positive relationships built 
between pupils, support staff and teachers and the assistance of strong leadership 
both within the department and the wider school community. Within lessons, various 
techniques are used to reinforce learning objectives such as the recalling of prior 
learning, recapping learning objectives and positive feedback to ensure pupils remain 
motivated and on task. Outside of the classroom pupils show respectful and 
supportive relationships with other pupils, they follow routines in place to keep them 
safe and access a rich learning environment which supports their learning. Pupils also 
consistently show independent and confident communication skills with others 
including visitors and other staff members. 
 
Most lessons observed across the primary school were good or outstanding; none of 
the observed lessons were unsatisfactory.  As a High Performance Learning World 
Class School, teachers work skilfully to align planning and teach lessons which meet 
the needs of students. This is a fully inclusive school and children who face barriers 
to learning (SEND and EAL) make exceptional progress. This is due to the excellent 
use of assessment data to inform the teaching team of the needs of their students.  
Excellent provision, such as the ‘Flourish’ classes mean that students are fully 
supported in making effective progress.  Thorough and robust analysis of 
standardised tests such as NGRTs, Progress Tests (PTs) and Cognitive Ability Tests 
(CATs) guide provision for teaching and learning.  The quality of teaching throughout 
the school is aided by continuous professional development.  In each phase of the 
school, senior leaders ensure the skilful deployment of advanced skills teachers.  This 
structure creates a continuous learning culture, and time is created for systematic 
quality assurance, coaching, modelling and sharing of best practice. 
 
The pupils’ conduct and attitudes to learning throughout the school are exceptional.  
They are polite, courteous and understand the value of the education they are 
accessing.  The learning environment in classrooms is consistently purposeful and 
uncluttered, aiding pupil’s learning through the use of prompts and working walls.  
The corridors are lined with excellent celebratory work, showcasing year group 
outcomes.  
 
Highly effective phonics teaching in Year 1 and Year 2 is systematic, engaging, and 
rigorously planned to ensure pupils make rapid progress in decoding and blending 
skills. Daily sessions follow a consistent structure, with clear modelling, guided 
practice, and opportunities for immediate application in reading and writing.  Skilled 
teachers assess frequently to identify misconceptions and tailor interventions 
accordingly.  Lessons based on ‘Little Red Reading Hood’ were fast-paced and 
interactive, using visual, auditory, and kinaesthetic strategies to meet all learning 
needs.  High-quality, decodable texts are used to consolidate learning and build 
confidence.  Strong subject knowledge and enthusiasm from teachers and support 
staff help create a culture where early reading is valued and celebrated. 
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GFS teachers demonstrate a good understanding of the curriculum and the subject 
being taught, together with robust knowledge of how students learn effectively. In 
the best lessons, the children are challenged effectively, and teachers move 
children’s learning on as soon as they are ready. For example, in one Year 5 geometry 
lesson, the teacher set the children differentiated tasks from the outset. Through 
skilful continuous formative assessment, further challenges were set for each of the 
students the moment they had grasped the initial concepts. This intervention in the 
children’s learning had a striking impact on progress and demonstrated excellent 
practice.  
 
Leaders across faculties and key stages meet regularly to align expectations, ensuring 
smooth academic and pastoral transitions—most notably between Years 6 and 7.  
Heads of year move with their cohorts, enhancing continuity.  In science, for example, 
Year 6 pupils are invited into laboratories for familiarisation activities such as 
obtaining a ‘Bunsen burner licence’.  Assessment styles are aligned across key stages 
to build familiarity and confidence. 
 
The vast majority of lessons observed in secondary during the inspection were either 
outstanding or good; none were unsatisfactory.  Teacher subject knowledge was 
consistently strong, with most lessons demonstrating deep expertise and confident 
delivery across all subjects.  Clarity of learning objectives was evident in nearly all of 
the observed lessons; pupils were able to confidently and clearly articulate what they 
were learning and why.  Pupil engagement and behaviour was exemplary in most of 
the classrooms, with pupils showing high levels of focus, motivation and mutual 
respect. 
 
Teachers use a variety of strategies to engage pupils and promote critical thinking.  
In one observed computer science lesson the two co-teachers encouraged creativity 
and exploration by giving pupils 5 artificial intelligence (AI) scenarios and asking them 
to work collaboratively and decide whether to ‘keep it’, ‘limit it’ or ‘ban it’.  Students 
then had to identify one benefit and one risk along with their decision, followed by 
writing about legal issues for given scenarios according to UK law. 
 
The ‘Do Now’ activity is a tool frequently used in secondary at the very start of the 
lesson, often without any additional explanation from the teacher.  All pupils are 
familiar with this approach and follow it consistently.  This routine supports a prompt 
start and ensures that the first few minutes of each lesson are used efficiently. For 
example, one of the observed English lessons began with a ‘Do Now’ activity where 
pupils were asked to answer at least two questions and a challenge task involving 
critical thinking: "Why might clean water be described as a ‘blessing’ in some 
communities?”. 
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Effectiveness of questioning and feedback was observed to be highly effective in 
most lessons, promoting deeper thinking and active learning. In a mathematics 
lesson, the teacher asked several times, “What do you think? How do you know?” 
and when a pupil gave a good answer, the whole class applauded briefly, returning 
to the task immediately, without any level of disturbance. 
 
Promoting student independence and responsibility was a common feature across 
many observed lessons. For instance, in one lesson, a designated group leader at 
each table was tasked with reporting to the teacher on group readiness, confirming 
that all members were present, engaged with the task and equipped with the 
necessary devices.  The students were clearly familiar with this approach and recited 
it very quickly and efficiently: “All students are present, all students are on task and 
all students have their devices”.  
 
Opportunities for challenge and higher-order thinking were evident in the majority 
of lessons observed. Teachers frequently encouraged pupils to think critically, justify 
their ideas and make connections between concepts. For example, in a history 
lesson, pupils were asked to identify the most significant event that contributed to 
Hitler’s rise to power and explain why they considered it the most significant. 
Similarly, in an observed psychology lesson, learners were challenged to answer the 
question: “How do you think people with fixed and growth mindsets respond to 
failure?” 
 
Adaptation of teaching to meet pupil needs and the use of teacher assistants are 
evident in the best lesson observations, ensuring progress for all groups, including 
those with additional needs. In the same history lesson as above, a teaching assistant 
was assigned to support a specific pupil, ensuring he stayed on task throughout the 
activity. At one point, the assistant moved the pupil to a different seat to create a 
more effective learning environment and better support their focus and 
engagement. 
 
In a food technology lesson, the teaching assistant was attentive to the pupils' needs 
when the teacher provided specific feedback, such as "The onion needs to be cooked 
a little bit more" and "Make sure the chicken is the same size." The teaching assistant 
immediately focused on the pupils who required support. 
 
At the commencement of the exam period, the school offers students opportunities 
to attend revision lessons either in school or online and has created a secondary 
examination booster session timetable. For example, during the inspection period, 
an online revision lesson was observed where students logged in and benefited from 
a focused review session before their exam. The teacher made excellent use of time, 
structured the revision lesson around specific key points to consider for the exam 
and provided examples for each one. 
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‘Teacher Tech’ plays an important role at GFS. Discussions with school leaders 
revealed that the use of technology for teaching and learning is carefully considered 
and regularly reviewed. Teachers take part in dedicated training sessions focused on 
assessment for learning (AFL) applications (e.g. Edpuzzle,  videos with embedded 
questions to assess comprehension and engagement, Plickers, a tool that allows 
teachers to collect real-time feedback without the need for student devices and AI 
tools, e.g. Curipod, used to create interactive lessons and activities from simple 
prompts, or TeachAI, supporting personalised learning plans and providing insights 
into pupils progress. 
 
In the discussion with school leaders regarding the professional development 
opportunities available to teachers for improving their teaching practices, the leaders 
described the ‘Teach Like a GEM Playbook’ programme. This initiative promotes a 
consistent, research-based approach to teaching across all subjects, phases and 
GEMS schools. It provides a structured, yet flexible, framework which allows teachers 
to personalise techniques to meet the unique needs of their students. The Playbook's 
implementation is supported by whole-school professional development and 
individualised coaching. A key feature is the ‘Global Goal for the Week’, where the 
school focuses on a single teaching technique, promoting collaboration and 
consistency among staff. Teachers engage in short, focused practice clinics using the 
‘See it, Name it, Do it’ framework, which includes observing, breaking down and 
rehearsing techniques in a low-stakes environment. 
  
 

  



                                                                          Inspection report 

 

GEMS Founders Al Barsha (GFS) 

Dubai, United Arab Emirates 

 

12th - 14th May 2025 

page 20 

5.3 Standards achieved by pupils 
 

The standards achieved by pupils are outstanding. 
 
Pupils at each stage and phase make consistently excellent progress, with attainment 
consistently meeting or surpassing UK averages. This is particularly impressive as 
pupils entering the school often present with low levels of English language. An 
impressive 86% of the EYFS pupils attain ‘Good Levels of Development’. Current 
results across the school are also very good or outstanding when measured against 
local regulatory body expected outcomes.  
 
The pupils’ attitude towards learning is exceptional and they clearly value the 
education that they are receiving.  Their progress is rigorously monitored across all 
key stages.  Teachers are provided with comprehensive data that allows them to 
track individual students’ academic and social needs, ensuring that all pupils are well-
supported and challenged. 
 
Assessment data is robustly and systematically used to inform planning, guide 
teaching, and support next-step learning.  A range of international benchmarking 
assessments such as NGRT, PTs and CATs guide provision.  The excellent and ongoing 
use of diagnostic data to guide provision means that the senior and middle leadership 
teams have an in-depth understanding of their students’ abilities.  In turn, specific 
areas of strength and improvement are known and priorities accurately planned.  For 
example, the leadership and assessment team noted that boys are currently 
performing slightly better than girls in English, so have planned units of work 
including inspirational female texts. The standards are enhanced by the leadership 
team’s on-going review of the effectiveness of provision. For example, current 
schemes used within the primary school are being reviewed with a view to 
progressing to resources that will enhance the stretch and challenge of the pupils.  
 
In this fully inclusive school, intervention strategies in place to accelerate progress 
are exceptional. For example, the ‘Flourish’ programme boosts the SEND and EAL 
learners with the most need through small class nurture groups. Such skilful 
assessment of and excellent provision for these pupils mean that most gaps in 
learning are bridged.  
 
Pupil wellbeing is paramount to the progress of GFS pupils. The GL Assessment PASS 
survey (Pupils Attitudes to School and Self), combined with the Upstrive pupil 
monitoring system are effectively used to inform provision. Attendance at the school 
is excellent, and punctuality in the senior school is good, with systems in place to 
monitor pupil arrival in every lesson.  
 
KS3 data indicates consistently high levels of attainment across the core subjects. In 
English, 93% of students are working at or above the expected level, with 92% 
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achieving the same in both mathematics and science.  IGCSE English and 
mathematics results are significantly above the UK average. In English, 93% of 
students are at or above the expected level, compared to 61.6% in the UK. In 
mathematics, 84% of students are at or above, while the UK average is 59.6%.  A level 
data is broadly in line with the UK average. 100% of students achieved a pass or above 
in their BTEC examinations and 63.9% achieved a merit or above. 
 
The data shows that a significant majority of students are making at least expected 
progress, with a high proportion making better than expected progress across all core 
subjects. It also demonstrates strong value-added performance in English, 
mathematics and science, as measured against students' CAT4 potential. 
 
In November, students take the PASS survey and the results provide the school with 
insight into pupils' attitudes toward school and learning. Overall, pupils at GFS score 
in the high satisfaction range, (31st to 100th percentile) in all areas.  
 
Several students have won ‘Go Further’ awards for achieving the highest mark in an 
OxfordAQA examination in their country, as well as in the UAE and Gulf region, last 
year. Additionally, the school has three students who achieved the highest mark 
globally in their economics and accounting exams. 
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6. Standard 2    

      Spiritual, moral, social and cultural development of pupils 
 
The spiritual, moral, social and cultural development of pupils is outstanding. 
 
Students are encouraged to reflect on their beliefs and values through a curriculum that 
promotes self-awareness, compassion, and identity.  Assemblies, themed weeks, key 
celebrations, moral education and PSHE lessons support this development, while the school’s 
vision of ‘Grow, Flourish, Succeed’ underpins its nurturing environment. 
  
Moral development is guided by clear behaviour policies and a culture of respect between 
students and staff. Students show empathy, accept responsibility, and learn through 
restorative practices.  Age-appropriate reward systems, including the House system, 
acknowledge positive behaviour and integrity, and role models are celebrated to reinforce a 
sense of moral responsibility. The ‘Debate Showcase’ hosted during the inspection visit was 
an outstanding example of how students thoughtfully and skilfully articulated viewpoints 
based upon an ethical, real-life, relatable and mature concept. They were expertly able to 
identify and justify their moral compass, whilst respectfully listening to, and considering, 
opposing viewpoints. They demonstrated willingness to consider alternative perspectives and 
adapt their viewpoints with skilful reasoning. 
  
Social development across the school is very strong. The school builds relationships through 
the ‘Big Sib Little Sib’ programme, over 75 extracurricular clubs, and leadership opportunities 
in groups such as Debate Society, Justice League, and Model United Nations.  Further student 
leadership opportunities are provided through participation in the pupil council, as 
community engagement leaders and as prefects. These allow pupils to develop social 
confidence and global awareness. 
  
Cultural development is visible in every part of school life. Pupils from 110 nationalities are 
celebrated through events such as Cultural Week and International Day. The curriculum 
fosters understanding of diversity, global issues, and British values such as democracy, 
tolerance, and the rule of law.  For example, EYFS pupils vote in the morning by placing a 
pebble by the story they would like to read for that day. Assemblies and lessons are planned 
to reflect common themes and global current affairs. The wellbeing and safeguarding team 
are responsive to specific high-level concerns, and engage in responsive training to manage 
specific issues, for example, suicide.  
 
Wellbeing is central to the school’s ethos and culture, with initiatives like ‘Upstrive’ and 
‘Happy Hangout’ supporting pupils’ emotional resilience. Trained staff and peer mentors 
ensure pupils feel safe, supported, and confident and they know who they can speak with if 
they need support. Staff are easily identified by their ‘I care, I listen’ badges. This year, the 
school has introduced PITA statements, which run alongside 2 annual pupil surveys and PASS 
data gathering, to monitor the progress and attainment of pupils in MSC development. 
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Relationships across the school are consistently positive, and pupil conferencing shows all 
pupils speak highly of the support and care provision of the school. This is reflected in pupil 
happiness data, which shows an increasing positive trend as the academic year has 
progressed, reflecting the successful impact of the interventions designed in response to 
baseline data analysis (81%, 87%,91% data measure per term). In addition, 62% of pupils have 
come off the ‘vulnerable students’ list since November 2024, demonstrating the positive 
impact of early and successful intervention. 
  
‘Upstrive’ is used effectively to enter and track pupils’ feelings on a daily basis. Data is then 
rigorously analysed to identify trends and inform immediate intervention. For example, in KS3, 
digital safety and friendship-related issues were managed by integrating workshops into the 
computing curriculum, as well as a visit from a police officer to raise awareness of the legalities 
of online safety.   
 
Pupil conferencing shows that pupils know what to do if they have a concern or a worry: they 
can identify members of staff they can approach, access ‘Concern Drop Boxes’ and even scan 
QR codes which are placed around the premises. Trained ‘mental health first aiders’ are 
accessible to all the pupils and are thoughtfully placed within departments for ease of student 
access. 
 
Year group transition is planned with great care and consideration of the pupils’ needs. 
Students are at the forefront of organisational decision making. For example, the Head of Year 
6 follows the cohort through to become the Head of Year 7, to allow for pastoral continuity 
and consistency. In KS4 and KS5 a ‘Sanctuary’ has been introduced this year to support pupils 
with exam stress, and a clear vision of how this will be developed over time is evident. 
 
Inclusion is embedded, and pupils of determination are fully supported within the wider 
school community. 
 
Provision for pupils of determination (SEND) is a key strength of the school. It is constantly 
adapted to pupils’ needs, and staff actively, reactively and appropriately respond to the needs 
presented, using a range of data collection strategies to inform them. High quality care for 
pupils is evident in teacher-pupil relationships and rigorous planning by the safeguarding and 
welfare team. 
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7. Standard 3 

      The welfare, health and safety of the pupils 
 
Arrangements for the welfare, health and safety of the pupils are outstanding and the school 
meets all BSO requirements. 
 
The designated safeguarding lead (DSL) is the school’s vice principal supported by a large team 
of deputy safeguarding leads all of whom hold Level 3 certification.  All staff undertake 
mandatory safeguarding training; Arabic Department teachers and support staff have the 
option of engaging in a course delivered in Arabic.  Records of course completion are 
maintained to monitor compliance.  Safeguarding features as the lead agenda item in all staff 
meetings.  The DSL produces a monthly safeguarding newsletter which is published to parents 
and features pertinent topics and links to resources.  The safeguarding team are visible across 
school via posters, lanyard badges and prominence in assemblies, meetings etc. Students are 
well aware of who they need to speak with if they have problems/concerns.  
 
Concerns are registered in the GEMS safeguarding platform ‘Guard’ which is monitored 
centrally.  Follow-up actions are tracked and completed promptly.  Safeguarding data is 
analysed to identify trends, which then inform staff training, curriculum design and parent 
outreach (newsletters and workshops).  The school works closely with the GEMS Corporate 
Safeguarding team and GEMS school network.  Members of the governing body, referred to 
as the local advisory board (LAB), are safeguarding trained; a member of GFS’ LAB is the GEMS 
corporate safeguarding lead, an intentional appointment.  The DSL provides termly updates 
to the LAB and hosts meetings with the safeguarding term every two weeks to quality assure 
actions and support for pupils at risk and to strategically develop safeguarding practices. Safer 
recruitment practices are comprehensive and well-documented.    
 
GFS has an effective anti-bullying policy, which in practice achieves its aim of ensuring zero 
tolerance of bullying.  Students attested to the school being a bullying-free zone and when 
asked how this was maintained they said that they “put their energy into being kind instead”.  
There are various initiatives to support a strong familial community spirit across school: the 
house system, theme days, assemblies, enrichment opportunities.  The school calendar 
includes designated awareness weeks such as Anti-Bullying Week and Children’s Rights Week. 
Reiteration of the school’s values as a part of every student’s daily learning experience 
contributes to a zero-tolerance culture also.  There is a clear procedure to manage 
occurrences of bullying however rarely they might occur. 
 
Health and safety procedures at GEMS are exemplary. Policies are comprehensive, reviewed 
regularly and developed in partnership with GEMS Education. These policies are publicly 
accessible via the school’s website and are fully compliant with local government legislation. 
The school’s commitment to safety is evident in the robust systems and training provided to 
all staff. 
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All staff members undertake mandatory annual training in health and safety, fire safety, and 
e-safety. Many staff have received additional specialist training through UK-based Highfield’s 
fire safety courses. Fire evacuation drills are conducted termly and include age-appropriate 
guidance for pupils, ensuring both preparedness and responsiveness. The effectiveness of this 
training was demonstrated during the inspection through an unplanned evacuation, where 
staff and students responded calmly and efficiently. Communication during such procedures 
is highly effective, utilising radios, WhatsApp channels and a phonetic alphabet system to 
coordinate between leadership, security, medical, and reception teams. 
 
The school follows a rigorous and well-structured process for the planning of educational 
visits. All trips are subject to staged approvals, beginning with a detailed risk assessment 
completed by the designated trip leader. These are submitted via the internal platform 
(Teams) and must be signed off by senior leaders before the trip can proceed. This structured 
process ensures that all off-site activities meet the school’s high standards for health and 
safety. 
 
The newly promoted manager of school operations (MSO) is a dedicated and highly capable 
leader, ensuring all operational aspects of health and safety are executed to a high standard. 
The MSO works collaboratively with counterparts across the GEMS cluster to ensure 
consistency in practice and ongoing professional development. 
 
The school site is secure and well-monitored. Nine access gates are staffed by security guards 
throughout the day, with further support from trained traffic marshals during peak arrival and 
departure times. Over 4,000 students use school transport daily, and the drop-off and pick-
up process is managed with exceptional efficiency. Supervision is thorough, with high visibility 
of staff and strict safety protocols. The use of over 440 CCTV cameras provides an additional 
layer of safeguarding, with footage management overseen by the MSO. 
 
GFS fosters an inclusive and nurturing environment where pupils feel safe, valued, and 
supported. Relationships across the school are strong, with students describing the 
atmosphere as warm and friendly. Behaviour is excellent, and a clear, consistently 
implemented behaviour policy contributes to the calm and respectful climate around the 
school. 
 
The school promotes healthy lifestyles and educates pupils on maintaining physical and 
emotional wellbeing. Pupils have an age-appropriate understanding of healthy relationships, 
supported by a robust PSHE curriculum and proactive wellbeing initiatives. 
 
The admissions process is clear and well managed. The school maintains an accurate pupil 
register and implements rigorous systems to track and support attendance and punctuality. 
Current attendance rates are strong, averaging 96%. 
 
First aid and medical provision at GFS is outstanding. A full-time, onsite doctor is supported 
by a team of nine qualified nurses, with access to a virtual doctor service when required. The 
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medical team provides a comprehensive induction presentation to all new staff, ensuring 
clarity on medical protocols from the outset. The team is highly responsive, well-resourced, 
and operates with clear, well-documented procedures.  
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8. Standard 4 

      The suitability of the proprietor and staff 
 

The suitability of the proprietor and staff meets the standard for BSO.  
 
GFS is a part of the GEMS network of schools.  Accordingly, a number of policies and practices 
are aligned to the GEMS corporate standard.  There is an expert team advising GFS colleagues 
on business and operational matters; the school has its own team of dedicated and highly 
competent administrators managing regulatory compliance.  The school reports being fully 
compliant with local laws and requirements, including those monitored by KHDA.   
 
A complex structure outlines responsibilities across the GEMS group of Founders school.  The 
CEO of GFS is also the cluster lead of other GEMS Founders Schools in Dubai.  The organisation 
is led by its founder, who is identified by parents, SLT (including the executive principal/CEO) 
and the LAB as ‘the owner’.  The Founder has a well-established reputation in the region and 
is respected for his ongoing commitment to quality education.  He leads a highly-regarded 
organisation; his credentials and the company’s business interests are monitored by 
government authorities in Dubai. 
 
All staff at GFS are scrutinised prior to employment to ensure compliance with robust 
safeguarding standards.  Safeguarding questions are included in the interview process.  
Identity confirmation, background checks, qualification verification, references (written and 
verbal) and visa eligibility are all assured before contact with children.  Documents are 
meticulously archived with HR and summarised in the single central register (SCR).  The GFS 
SCR is quality assured by the cluster HR team and GEMS Corporate office. The DSL and HR 
manager hold certification in SCR management from the National College, and the DSL 
conducts SCR audits. These systems are further scrutinised through annual GEMS 
safeguarding compliance reviews, where GFS consistently receives outstanding feedback.  
During the inspection visit, the SCR was reviewed and a selection of HR files were witnessed.  
Clear policies and procedures are in place to manage occasions whereby a staff member’s 
capability or character has reason to be questioned.  A discussion of various scenarios 
confirmed that the school takes appropriate action when required. 
 
There is a significant commitment to ongoing staff development and training.  All employees 
of the school undertake safeguarding training relevant to their designation and the extent of 
their interactions with pupils.  Additional professional support is offered to both teaching and 
non-teaching staff in alignment with their responsibilities.  School leadership is adept at 
identifying professional strengths and capabilities and know the staff very well.  They take 
pride in nurturing talent through the assignment of additional responsibilities and promotion 
where appropriate.  GFS colleagues engage in a comprehensive annual performance review 
using the BlueSky platform, which seeks to monitor effectiveness as well as identify 
professional strengths and goals. 
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Communication amongst GEMS corporate, GFS senior leadership and staff is strong and 
effective.  The executive leadership team lead by fine example in their knowledge of the 
school, which is particularly impressive given the size of the community they serve.  All 
stakeholders feel well-informed of matters relevant to them.  There is a cohesive and clear 
structure of governance and staffing which contributes to the overall success of GFS. A strong 
sense of professionalism is evident throughout the school. 
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9. Standard 5 

      The premises and accommodation 
 
GFS premises, accommodation and facilities are of the highest standard and allow for a large 
diverse, wide and varied curriculum. The facilities provide specialist accommodations and a 
stimulating environment to ensure students have access to exceptional learning, sports, social 
as well as specialised spaces for learning and reflection. The facilities are intended to support 
students and staff to ‘grow, flourish and succeed’ as per the school’s vision. There is an 
abundance of high-quality displays throughout the campus buildings with a range of creative 
work celebrating student and school achievements. 
 
GFS has multiple purpose-built areas supporting a vast amount of physical activity both 
indoors and outdoors. EYFS has outdoor areas accessed directly from classrooms and/ or their 
secured areas. These multiple purpose areas provide a rich and stimulating environment to 
enhance pupil engagement and development.  Primary and secondary are also well provided 
for with areas for development and enhanced areas for reflection and socialisation, both 
indoors and outdoors. 
 
The facilities team are outstanding in their operation of the site. The school is superbly 
maintained and safe. Daily inspections, weekly health and safety audits are completed to 
ensure every possible concern is considered. The operations of the school and transportation 
is a work of strategic art as it is organised to ensure the safety of all staff and students. The 
entry and exit of students during the day is very smooth and safe, exemplified by the delayed 
departure of buses in the afternoon until all students have boarded. 
 
Security of the site is again outstanding and policies and procedures in the school ensure safe 
access and well-coordinated movement within the school. There is also the ability to used QR 
codes in the building to report any area of concern by any member of staff immediately to 
operations management. The operations centre is able to track access throughout the day of 
every area of the school.  
 
There is a commitment to regularly review capacity and usability of campus spaces, with 
imminent plans to repurpose roof space on one building.  Thought is also being given to 
reassigning lower secondary classes to different classrooms in order to minimise movement 
of those students between buildings 
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10. Standard 6 

      The provision of information for parents, carers and others 
 

The provision of information provided by the school to parents, prospective parents and its 
wider community is outstanding. 
  
The school website provides comprehensive information including admissions procedures and 
key policies such as behaviour and safeguarding. It is user friendly and easy to navigate. The 
vision, mission and values of the school are shared on the website and parents are made 
aware of these regularly throughout the school year. 
  
GFS fosters strong communication and engagement between school and the families.  Parents 
feel a strength of the school is they are well-informed through multiple communication 
channels such as ‘GEMS Connect’, weekly and termly newsletters, Arc Pathway in EYFS and 
Seesaw in primary. An excellent parent handbook also keeps them well-informed of 
expectations and is shared with new parents on joining the school community. 
  
Parents receive reports regularly in primary and secondary, outlining their child’s academic 
performance. The feedback is clear and comprehensive, detailing next steps for improvement; 
this is done verbally in primary.  End of year reports are supplemented with a scheduled parent 
conference. Emphasis is on regular, good quality and personalised feedback. 
  
Parents spoke positively about their involvement in the diverse school community. Parent 
engagement is enhanced by opportunities to attend coffee mornings to support new and 
established parents. Workshops are held for example, to discuss transition across key age 
groups.  Parents are also invited to activities such as storytelling and reading in the classrooms. 
They appreciate opportunities to actively engage in their child’s learning and development as 
well as school events. 
  
Parents who met with inspectors expressed appreciation for the school’s open-door policy 
and know how to seek support when needed. Teachers are approachable and responsive. 
Parents know that class teachers are willing to discuss their concerns and trust that their issues 
will be addressed effectively. They feel their concerns are listened to and actioned in a timely 
manner. There is an effective complaints procedure and parents know who to go should they 
have any safeguarding concerns. The GFS parent relations team is a strength of the school and 
supports the onboarding of new families in an extensive and inclusive programme that begins 
even before they arrive at GFS. They also respond to queries and ensure effective interaction 
with the parent community.  There is a parent relations team delegate at a desk in the main 
reception area throughout the day. 
  
The representative parent group agreed that their children are well cared for, happy and 
thrive at GFS.  They are proud members of the school community and feel very fortunate that 
their children attend “such an incredible school”. 
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11. Standard 7 

      The school’s procedure for handling complaints 
 
The school’s procedure for handling complaints meets the standard for BSO.  GFS provides 
clear information about what should happen in the event of a complaint. As a result, the 
school fully meets the standard for BSO. 
 
The school and parents report high levels of communication. Parents are contacted when first 
joining the school and provided with details about how to communicate concerns with the 
school. Parents are provided the contact details for persons they should first contact in the 
case of any concern or complaint. The senior leaders make themselves available at any time 
to address concerns and resolve any issues as soon as possible. The school is committed to 
acknowledging any concern within 24 hours. 
 
The school has a very pro-active approach to addressing concerns through parent 
engagement such as parent surveys, parent teacher meetings, parent representatives and 
weekly communication. Staff are highly visible and approachable for parents/guardians to 
express their concerns. 
 
The complaints policy is readily accessible via the school’s website and parent handbook and 
provides clear guidance on the manner in which concerns should be registered.  This policy 
provides step by step guidance on how concerns are managed and what will happen if a 
concern becomes a complaint. The process is outlined and follows the UK guidelines for 
reporting. Parents reported feeling comfortable with the process and found the school to be 
very attentive to any reasonable concern registered. 
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12. Standard 8 

      Leadership and management of the school 
 
The leadership and management of the school are outstanding. 
 
Organisational arrangements are well-considered and suitably defined. Leadership 
opportunities are plentiful with due consideration given to the purpose and function of each 
role so that everyone is clear on their responsibilities.  Effective leadership and management 
is visible across the school. 
 
Leading highly functional teams are senior leaders and executive leaders who have expert 
knowledge and are dedicated to ensuring school effectiveness and ongoing improvement.  
Deliberate succession planning, coaching and feedback for those in leadership roles (teaching 
and non-teaching) supports a culture of high performance and success.  Professional 
development opportunities are directly aligned with the school’s priorities for improvement.  
Performance management is also linked to school priorities, ensuring that objectives, actions, 
monitoring and evaluation are clearly mapped and reviewed throughout the year. 
 
Senior leaders and executive leaders possess impressive understanding of various aspects of 
the school.  Communication is highly effective.  Executive team members are exceptional in 
their work as individuals, their work together, and their leadership of the school.  They 
acknowledge excellent relationships with GEMS Corporate which recognises and supports 
their work and the success of the school.  They also acknowledge the support of the GFS LAB 
who serve a governance role within the school’s organisation.  The LAB has evolved over 
recent years to serve as a fully engaged, highly functional, carefully curated panel of 
professional experts to both support and scrutinise the executive leadership team.  Each 
member of the LAB has a specific remit and provides invaluable service to the school, both 
practical and strategic.  The executive leadership team acknowledges the commitment the 
LAB makes to support reflection and accountability. 
 
A noticeable feature of the school’s professional development policy in practice is finding 
opportunities for young teachers to assume positions of responsibility quite early in their 
careers.  Upon promotion they are well-supported with training and mentoring.  Teachers 
spoke very positively about opportunities for continuous challenge and growth.  The term 
‘leadership academy’ was referenced in a number of conversations about professional 
development and there is an evolving legacy to nurture home-grown staff into significant roles 
within GFS and elsewhere in the GEMS group.  This commitment to career development is 
evident amongst teaching staff, and non-teaching staff, equally. 
 
The current school improvement plan (SIP) is approaching the end of its 3-year cycle.  Progress 
with SIP aims is evident and measurable.  The new SIP is in its draft form and represents a 
comprehensive review of the school’s priorities.  Wide consultation has underpinned the SIP 
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2025-2028 and all stakeholder groups could articulate their contribution.  The school has 
clearly identified a pathway for continued success.  
 
In a large and complex school, the vision is clear and a relentless commitment to further 
improvement for the benefit of GFS students is evident thanks to the outstanding quality of 
leadership and management. 


