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Learning Observations Policy

Vision: Grow - Flourish - Succeed

Mission: Together we inspire creative, mindful learners who value diversity, support one another and strive
for success.

1. Introduction

1.1 At GFS we strive for a culture of lifelong learning for all. A place where all staff members feel they can
Grow Flourish and Succeed in their own ambitions.

1.2 We recognise that, as professionals, all staff will seek to constantly improve and develop the quality of
their teaching and learning for the benefit of the learners in their care.

1.3 We aim to promote a culture of support and development for teachers that is built on trust and positive
relationships.

At GFS we know that high quality teaching and learning is key to pupil progress. Learning observations provide
a chance to:

e celebrate pupil achievement

e develop teachers’ pedagogy

e recognise and share good practice

e identify areas for improvement that can inform professional development

o foster a climate of professional reflection and dialogue

e provide regular ongoing feedback to teachers and leaders

e identify trends in teaching and learning approaches across the school.

e allow leaders and the Local Advisory Board to know their school and the quality of teaching within it

2. Roles and Responsibilities

2.1 It is the role of those who hold a leadership position in the school to collectively support in the actioning
of this policy, namely; Middle Leaders, Extended Leaders, Associate and Senior Leaders.

2.2 Senior Assistant Principal, supported by member of the teaching and learning team in each area of the
school are responsible for quality assurance of the process and utilising the information that the learning
observation process generate.

2.3 Heads of Department/Faculty (Secondary), Curriculum Leaders (Primary), Assistant Head Teachers (whole
school) and Heads of Year (Primary) are responsible for planning and actioning subject specific learning walks
in response to trends in:

e Developmental drop ins

e Student academic data

o Wellbeing data

2.2 Leaders will have a given number of teachers to work with on through the GFS Coaching Cycle across the
year. The number of teachers assigned to a leader will be relative to their capacity and duties held. There will
be equity across the leadership bands.




2.3 Information gathered in learning observations and reflective conversations should be treated with
sensitivity and confidentiality. If best practice is to be shared this should be done with the permission of the
teachers.

2.4 SLT and named members of ASLT are responsible for providing adequate training for MLT/ELT and ASLT to
fulfil their duties. This training will be ongoing and based around the following themes:

e Vision and values of the learning observation process

o Developmental questioning

e The domains of foci

e Conducting learning walks

2.5 Teachers should feel involved and supported throughout the observation process.

3. Categories of Observation

3.1 At GFS, we use six types of observations. This document sets out the purpose and actions regarding each;
e Instructional Coaching referred to in section 4
e Subject specific learning walks — referred to in section 5
e Early Career Teacher Observations (Learning Walks and Observations) — referred to in section 6
e KHDA Rubric Observations — referred to in section 7
e Peerdrop ins —referred to in section 8
e Gallery Lesson — referred to in section 9
e Steplab Drop Ins —referred to in section 10

4. Instructional Coaching

Purpose These observations are to be focused on developing the practice happening in the classroom and
provide the basis for a reflective conversation of practice leading to.

4.1 Overview

Steplab's instructional coaching model focuses on improving teaching through regular cycles of observation
and feedback. Coaches observe teachers for about 15minutes to identify areas for improvement. Feedback
sessions last around 30minutes, where coaches praise progress, agree on the next steps, and model effective
practices. Teachers then rehearse these steps, receiving balanced feedback to refine their techniques. This
approach emphasises small, personalised changes that accumulate over time, helping teachers achieve
broader teaching goals. Steplab's method is designed to be time-efficient and impactful, fostering continuous
professional development for educators

4.2 Frequency and Duration
4.2.1 The cycle begins with a focused coaching observation on a 15-20 minute focus area of no
longer than 15 minutes

4.2.2 This will be followed up by a coaching and rehearsal session of 20-30 minutes. In this session
mutually agreed actions will be identified for the teacher to continue practising.

4.2.3 Follow up observations to review progress should follow the same process as 4.2.1 and 4.2.2.

these can be arranged at mutually convenient time, as necessary. There is no requirement to wait

for a new coaching cycle to begin. These will reflect as additional coaching cycles on the Steplab
.platform



4.2.4 A minimum of 1 cycle per half term should be completed teachers on a regular coaching cycle.

4.2 Recording and Feedback

4.2.1 Commentary, praise and reflective questions by the observer will be collated on the Steplab
platform

4.2.2 At a mutually convenient time, as close to the observation as possible, verbal feedback should
be provided face to face

4.2.3 This should be a collaborative, constructive and supportive conversation that promotes
purposeful growth in an identified area of practice.

4.2.4 Refer to Appendix B for more detailed guidance

4.2.5 Exemplary practice observed should be praised publicly using the Shoutout function on
steplab

5.1 In response to key trends or student data analysis, leaders may identify a thread of interest that
requires further inquiry.

5.2 These learning walks will provide a snapshot of an element of teaching across a department or
whole school.

5.3 These will be recorded on the Bluesky platform using the form ‘GFS Learning Walks’

5.4 If as part of a learning walk a safeguarding or teaching and learning concern is identified, this will
be communicated with the teacher observed, their line manager or escalated through Guard to the
DSL, where appropriate. This person can be notified by selecting their name in the ‘with’ drop down
menu on Bluesky.

5.5 Leaders will be expected to share a summary of findings and next steps at leadership meetings.
6. KHDA Rubric Observations

6.1 To provide comparative quality assurance to similar schools in Dubai and the DSIB framework,
these observations are linked to specific parameters will be carried out by ASLT/SLT three time per
year as part of a three times a year GFS Holistic Review.

6.2 This observation will be no less than 30 minutes and no longer than a full teaching period.

6.3 The parameters observed during these observations are:
1.2 Progress in lessons
1.3 Learning Skills
3.1 Teaching for effective Learning
3.2 Assessment



6.4 The capture of information will be on the Bluesky Platform. This information will used to inform
leaders of overall quality of teaching and learning in lie with KHDA expectations

6.5 Teachers will receive praise and feedback via a Step lab drop in. Exemplary practice will be share
publicy via Steplab Shoutouts

7. Lesson Observations for Early Career Teachers

7.1 This is applicable only to those who are Early Career Teachers (with QTS) completing their
Department for Education mandatory induction.

7.2 Early Career Teachers will have 6 x full lesson observations across an academic year through the
duration of their induction period. These will be prearranged, in line with Department for Education
(England) requirements.

7.3 These will be carried out by assigned induction tutors or other appropriate leader and linked to
the Department for Education (DfE) teacher standards.

7.4 Commentary should be both developmental and evaluative to inform and assist ECTs in identify
their strengths and areas to develop in their early practice

7.5 In addition to this, mentors will visit lessons to provide further developmental dialogue, to be
captured in the ECT Learning Walks form on Bluesky.

8. Peer Drop Ins

8.1 At GFS we have an open-door policy where teachers are encouraged to observe one another to
gather and share best practice

8.2 Peer Drops ins should be part of the cycle of professional development and an action from
reflective or coaching conversations. When it is decided during a coaching conversation that a drop
in to another teacher is a suitable next step it should be recorded as such and the impact followed
up in the next cycle of coaching.

8.3 These should be regular and last no longer than 20 minutes.

8.3 Peer drop ins must pre-arranged at least 24 hours ahead of time between teachers at a mutually
convenient time and the focus must be agreed upon by both parties.

8.4 Teachers are encouraged to use the shoutout function on Steplab to publicly praise the teacher
they have been to see and share best practice for others to larn from.

9. Gallery Lesson
9.1 At GFS opportunities for teacher to see best practice of teaching strategies in classrooms will be
provided.

9.2 ASLT will identify individuals who are secure in a specific skillset to demonstrate live to a group
of visiting teachers.



9.3 Gallery Lessons will be advertised for teachers to sign up to. A predetermined strategy or skill
will be the focus of the session. Teachers should select the gallery lessons demonstrating the skills
or areas of development identified from the Teach like a GEM Playbook, or an alternative

effective strategy required to be improved as identified by teaching and learning data.

10. TLAG Drop Ins

10.1 These are a far as possible unnancouced drops in, conducted by leaders.

10.2 The drop in should be between 5-10 minutes in duration

10.3 The focus of a drop in will relate to a micro step of the the school ‘Global Goal of the Week’,
from the Teach like a GEM Playbook.

10.4 These will be fortnightly inline witht he cycles of Teach like a GEM practice clinic professional
learning sessions.

10.5 More details can be found in Appendic C.

11. Identifying and Supporting Underperformance

Signed

Senior Assistant Principal/Induc

Signed

11.1 Underperformance of a teacher is defined as the failure to meet the established standards of
the GFS, as evidenced by one or more of the following: KHDA Rubric lesson observations, learning
walks, work scrutinies, and records of professional conduct. When a teacher is identified as being 'at
risk' or has demonstrated sustained underperformance, a structured process of escalation will
commence (see Appendix D).

11.2 This process begins with an enhanced coaching cycle (2 weeks per cycle) aimed at providing
support and intervention. This will be recorded on Steplab Should there be limited or no
improvement through these enhanced coaching cycles (maximum duration of 6 weeks), the next
step in the escalation process will be enacted. This involves issuing a formal warning and initiating a
Human Resources recorded Performance Improvement Plan.
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Appendix A

Instructional Coaching Observations

TEACHER LED BOOKED STEP FOCUSED
OBSERVATION TIME AND SUBJECT OBSERVATION

Capture observation notes GATHERING EVIDENCE

Use the textbox to record specific classroom events
focused on the step they working on and what they
might want to work on next.

Teacher’s Students’
& Attach afile 8¢ Rocord a video Words & Words &
Actions Actions

REVIEW PROGRESS

N\ . : =
@ Pianpraise Decide whether your teacher has achieved their last
Your body positioning at the start of the lesson was really effective. You Step' The precise Step criteria ur}der .ShOW quterla' qan
I > oy support you. You may want to ‘View context’ to remind

controlled the flow of students into the classroom, and | felt that it yourself about the broader goalS you are working on.
helped to defuse lots of the Issues we discussed last time.

Student
Work

PLANNING PRAISE

Script specific praise connected their step. Great

. Plan questions to prompt reflection coaches praise one specific thing. Signposting success

helps to build momentum and motivation while

How did ScNeVIng this S5a ¥ROOVE PUpH Ieeningt maintaining focus. If it is amazing and worth other
people seeing, publish it as a ‘Shout Out’ too.

Send as shoutout »

‘It was ‘What impact did Look for

Select Adam's next step effective this have on impact

when.. learning?”’

IDENTIFY NEXT STEP

@ Plon quastionts)about your observation Choose a next step based upon a piece of pivotal
evidence from your observation notes or captured
within a video recording. You'll use this piece of evidence
as the rationale for your choice of step when you give
feedback. The next step can be edited and personalised
. Suggest who Adam could drop-in on to see this in action? where needed.

I noticed that some pupils didn't start the independent task straight
away. What impact did that have for you?

e ——— PLAN FEEDBACK

This textbox is for planning questions that can lead to
agreement about next steps. Steplab provides a
suggestion, but you are free to script your own.

Plan how you will model this step

*John, our expectation is that you walk in silently and begin your work
straight away. If not. ItW be a demerit. I'll be watching to check you've

got this rightt* You may also wish to suggest a drop-in to support the

next step

Show model v PLANNING A MODEL

Plan questions about the model Modelling is the phase of the feedback conversation in

which the coach supports the teacher to have a clear

What is the difference batween my model and your current practice? picture Of What success IOOkS Ilke Steplab Often
provides mode! videos to support with this.

Asking questions about the model guides teacher

thinking and helps build robust mental models. Steplab
Thankyou to Ben Cooper at WEK provide?s a sugg?estion. but you are free to script )F/)our
for shari ng this resource own questions or delete it altogether.




Instructional Coaching Feedback

PRAISE

Intent  proGRress

1. Prawe & prompt

10 detun e wwatt we dacuvend Wt trre

Ak a0 10 proempt refiection

Fow dd acharsrg e sten imoross pued e
Give feedbak on previous steg

‘ Create 3 shent starter
roturts cu

Crante  Lank that vhus

AT 3y e A 1000 O BOEVRDES I TNE ARV

Sowohere v

0 Step s diewrd

2 Agree & model rext step
. Ak Questicnt to agrme on step
‘ -y ¥

’ Rater Lo obiuarvabon notes f recessery

‘ Sow v

@ 1aree. cummomise e change next stap

‘ Ak geestions stout mdel

VW b U urencs Detamed s

oy WOl b pont G e e ectios

AGREE UPON & MODEL

Planto rehearse

v Senpt the Bt Smirutes of S Rason 10 anvaaer the falawing custions

1) Whers i oy starter pra g 10 e 33 Howw s 8 e be got

routh

w0 e

s il

atde 50 cundly acoess Uhe Lash withaut beacher

Rehearse (multiple rounds » feedback) ‘

How mary rounds of rehearsal did you do”

©

Agroe what Adam will do to make this change stick

Agree an appropeiate part of Adam s vpcoming lesson 1o see this step in

action

Terect leeson viot

FEEDBACK IN
CLASSROOM

PLAN & REHEARSE THE

THE NEXT STEP NEXT STEP

PRAISE PROGRESS

The first part of feedback is a discussion of the progress the
teacher has made against their last step.

Use the praise and questions you scripted during the observation
to support you to give specific feedback on their progress.

‘What impact did
this have on
learning?’

Lockin
Strong
Practice

‘Itwas
effective
when...

INTRODUCE AND MODEL THE NEXT STEP

Next, you agree upon and model next steps. Use the question you
planned to discuss key evidence and agree upon a precise next
step. At this point, feel free to Customise the step to make it
match the teacher's context or tap Change step to select a new
one together.

At this point, you should model the step, either yourself and/or by
using the video provided. Finally, use the question you planned to
guide the teacher to think hard about the model.

Coaching

Tell me about...' 'Whggmﬁe‘:’ ‘How could we...?"

Mentoring

‘Frommy
observations

5 ’ ‘Mys iestion
1observed... .
the impact was.." mﬁb@"“

PLAN TO REHEARSE NEXT STEP

Finally, you should lead the teacher to plan how they will achieve
their step in the classroom. The best planning takes place in the
context of an upcoming lesson: this helps make the change real.

Use your Plan to rehearse tasks to support you.

TIME TO REHEARSE

Multiple rounds of rehearsal, using the criteria to give precise
feedback, helps teachers to develop successful habits and helps
them master tough techniques. You can use the scaffolds and
prompts to support you in delivering precise feedback.

FINALISE YOUR ACTIONS

Finally, it's time to agree the actions your teacher will take to
make this change stick. The more specific you can be, the more
Iikelxa change is to take hold. You can also agree which moment
might be best for you to see the step in action.

Thankyou to Ben Cooper at WEK
for sharing this resource




Appendix C

Intent "BEERLED rS0MING  ZERO-STAKES OPTIONAL ONE SINOLE
NTent . crRVUATIONS  OBSERVATIONS FEEDBACK FOCUS

Drop-in details LESSON CONTEXT

Identify the year group, class and
Shelley Szoltysek L :
8 wociosio subject being observed

File under: GEMS Wellington Academy - Al Khail

OBSERVATION FOCUS

Drop-ins should focus on one thing only.
This should be related to a whole school
focus, PD priority or personal target

OPTIONAL ‘SHOUT OUT’

If you see something amazing that you
believe other teachers would benefit
from observing and seeing you can
complete a ‘Shout Out’.

Explain what you saw and why it was
effective practice and tag the ‘Shout
Qut’ with an domain area.

Drop-in feedback FEEDBACK NOTES

Drop-in feedback and notes should be
based upon the single focus of the
observation.

Informal development questions can be
posed to encourage reflective thinking,
such as “"Could you consider...?" or “Why
did you choose to do this?

Optional extras
OPTIONAL EXTRAS
We are not suggesting steps as these
Su s ¢
Sotaee wﬂlbesetthroug%coac ing.

Attach afile However, you may wish to attached
pictures, files or resources to support

the observation feedback.

Suggest a new drop-in

You may wish to suggest an optional
Record a video peer observation for the teacher to
support their development.

Y?ur:ne}y also \I}/ish ;\o recorﬁl a small part
of the lesson for the teacher to reflect
Thankyou to Ben Cooper at WEK on. This should be agreed in advance

. . with the teacher, if you intend to do so.
for sharing this resource




Appendix D
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