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Inclusion Policy

Vision: Grow - Flourish - Succeed

Mission: Together we inspire creative, mindful learners who value diversity, support one another and strive
for success.

1. Introduction

GEMS Founders School (GFS) provides a broad and balanced curriculum for all students. The National
Curriculum for England is our starting point for supported tasks in order to meets the specific educational
needs of individuals and groups of students. When planning, teachers set suitable and appropriate learning
challenges and respond to student’s diverse learning needs.

GFS recognises that some students have specific educational needs and require action by the School and
Inclusion Team. We pay particular attention to providing provision for:

e SENDo (Special Educational Needs and Determined ones)
e ELL (English Language Learners)
e G&T (Gifted and Talented)

GFS will identify any students with specific educational needs (not identified on admission) through
thorough screening strategies and on referrals from all the stakeholders. The Head of Inclusion and SENDCo
plays a key role in coordinating such assessments and screening. We believe that our students, including
those identified as having specific educational needs have rights to be fully included in all aspects of school
and also have a common entitlement to a broad and balanced academic and social curriculum. The staff at
GFS have high aspirations for all groups of students including those who fall under Inclusion. There is a clear
focus in removing barriers to achievement.

Where students with specific educational needs are admitted and/or identified, appropriate interventions
will be put in place, reviewed and enhanced on regular bases to support their individual learning needs with
appropriate strategies and support/scaffolding that will enable them to progress. Some students may
require a Learning Support Assistant, an Individual Education Plan (IEP), support/scaffolding in lesson plans
which also includes challenge for Gifted and Talented.

Parents will be involved in regular dialogue regarding the identified individual needs of their child and the
progress they are making.

2. Purpose of policy

This policy describes the way we meet the individual needs of the students, who experience specific
educational needs which may relate to SENDo, ELL, and/or G&T as per DISB . High Level Performance (HPL),
which is referenced throughout this policy, ensures all students are not limited by their learning and are able
to reach their full potential.



3. Aims and objectives

We aim to develop a community where all students can flourish, feel safe and welcome. We recognise that
students learn at different rates and that there are many factors affecting achievement including their ages,
abilities, maturity, emotional states and learning environments. However it is important that we never limit
the aspirations or potential which follows the core values of HPL.

The aims and objectives of the Inclusion Team are:

® to ensure that the specific educational needs of students are identified and assessed in a timely
manner, provide support/planning to meet needs, and progress continually monitored.

* to make clear the expectations of all stakeholders in the process so that students with specific
educational needs have access to the curriculum through planning which shows support, scaffolding
and effective strategies by class teachers, subject teachers, Inclusion Team members, and learning
support staff.

* to ensure that parents are able to contribute and play active roles in supporting their child’s

education

to support staff and parents.

to model inclusion, mindfulness, and support of all community members.

to make recommendations for referrals in cases the need for external advice and/or services arise.

to ensure students on admission can be supported by the Inclusion team

ensure students feel they can trust the school to help them be successful.

4. Learning and Teaching style
4.1 Effective learning

¢ students and stakeholders to be active participants in the creation of the Individual Education Plan
(IEP).

e to support and guide stakeholders in the production and lesson plans.

e to have a clear profile of Tier 2 and Tier 3 students to help staff understand their needs and to
support and scaffold work in the classroom.

® to raise awareness of the nature of learning styles and differences of all students with specific
educational needs and how they are met in the school community.

4.2 Effective teaching

Inclusion is a whole school responsibility where all staff need to be aware of. Teachers should have a range
of strategies to support all students, including those with specific educational needs through effective and
appropriate strategies and support or referral where appropriate. Teachers need to ensure that they build
confidence, motivation, and self-esteem through a safe, calm, secure and welcoming atmosphere in all
lessons to all students. The curriculum is flexible enough to meet almost all the needs of students. Once in
the school, no student will be excluded from any learning tasks and activities due to his or her specific

educational needs and/or disabilities, unless it is clearly of benefit to that student and leads towards
inclusion.

For some students the mainstream environment can be challenging and therefore impact on their progress.
For this reason, approximately 12 students in Years 1-6 will be in our Flourish Class for Maths and English.
This smaller setting will allow for more personalized learning and a more functional curriculum.



5. Inclusion curriculum planning
Teachers at GFS ensure that all students:

e are taught to enable them to experience success. This will be achieved through support, scaffolding
and a range of strategies to meet the student’s special educational needs.

® use tools and materials that reflect a range of social and cultural backgrounds, without stereotyping

e have a common curriculum experience that allows for a range of different learning styles and
differences in which they are able to participate fully in class and have same learning experiences as
their peers’, regardless of any specific educational or medical needs

e have clear, challenging yet achievable learning targets and outcomes that enable them to succeed

e review and inform the next stage of learning outcomes by using assessments and performance
records.

¢ Flourish classes will follow the curriculum as closely as possible but the main priority for these
classes that the lessons are relevant to the needs of the students.

6. Foundation Stage

GFS acknowledges that many students at the Foundation Stage (FS) will be in an English environment for the
first time. We support and encourage the use of all first languages to promote an inclusive and welcoming
community. FS pupils will be instructed in English at the same level. If after some time it is apparent that a
student may require specific educational support related to SENDo, the Head of Inclusion and/or SENDCo
will be notified to begin the appropriate observations and assessments, and make recommendations for
further support both in and outside of the school community.

Blank Verbal Reasoning Skills used within Foundation Stage supports all FS students to improve their
language skills.

7. The contribution of Inclusion to teaching in other curriculum areas

We provide learning opportunities that are matched to the needs and abilities of all students, and weekly
planning clearly shows supported and scaffolding of tasks and appropriate teaching strategies in all
curriculum subjects. Students with IEPs and who require support/scaffolding will be identified and planned
for in the GFS lesson plans. The documents are accessible to all teachers and leadership team members. SEN
Teachers are embedded within the year groups and will plan lessons with the year group team to ensure
support and scaffolding is in place across the subjects.

8. Opportunities

GFS has adopted the HPL principals and recognises the value of, and seeks to achieve, a diverse school
community which includes all students from different backgrounds with a variety of skills and abilities. GFS
will take steps to create a positive school culture through its governing body, leaders and other employees,
in which all students can feel confident and accepted whilst being treated with fairness, dignity and
tolerance, irrespective of their individual differences. This commitment extends to the whole school
community and others connected with it. We are committed to the elimination of unlawful discrimination
and to the promotion of good relations between all.



9. Parent involvement

GFS works closely with parents in the support of their child with specific educational needs. We encourage
an active partnership through ongoing dialogue with parents. Parents have much to contribute to our
support for students with specific individual needs.

We invite parents in for regular meetings to share the progress of their child. We recommend the need of
outside intervention to parents and we share the process of decision-making by providing clear information
relating to the education of students with specific educational needs. It may be necessary to discuss with
parents the need for additional support for their child or to request an external assessment. Where there is a
cost implication it will be as per GEMS guidelines.

We also understand that our parents are not able to meet us regularly and so a termly |IEP progress tracker
will be sent home for our Tier 3 students. Tier 2 and Tier 3 students also have a link SENDo teacher which
parents can communicate via email. In addition to this a communication book is sent home daily to those
children who have a Learning Support Assistant.

10. Referral process and assessment
Observation, assessments and referral (for those students who have not been diagnosed)

e At the beginning of the academic year, the class and subject teachers observe and assess their
students. After the observation and assessment period, teachers complete referral forms if they
have concerns about students who might be at risk and/or need additional support from the
Inclusion Team. Members of the Inclusion Team will observe the students who have been referred
by the teachers in various classroom settings, e.g. during English or P.E. lessons. Where appropriate,
educational assessments will be carried out by the team members and parental consents will be
sought prior to the assessments.

e Signs in English and Arabic will be placed in classrooms to support the identification of students
supported by the SENDo team.

e Responsibility of the Head of Inclusion and SENDCo to ensure SIMS and the SENDo register so staff
are well informed.

Please see Appendix A and C

ELL students

ELL teachers from the Inclusion Team will support the students as follows:

Tier 1: For those who have low needs of ELL support - in-class support

Tier 2: For those who have medium needs of ELL support — will receive pull out sessions in line with the
curriculum.

Tier 3: For those who have high needs of ELL support - The students will be pulled out of class and an
alternative programme followed to improve their English including phonics.

Tier 4: No English — Intense English learning programme

Supported curriculum and ELL strategies which are outlined in the student’s Individual Learning Plan (ILP)
will be provided including their assessment information.

Some students will be assessed on entry and there is a minimum expectation of English Proficiency on entry.
This depends on which year group the child is applying for.
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Gifted and Talented Students

At GFS Gifted Students are those who are identified through CAT4 as achieving a mean SAS score of 126 or
above and/or 118 or above in two or more batteries with evidence from the Subject Specific Criteria. Our
Talented students are those who excel in non-academic subjects and demonstrate skills well above and/or
beyond for a person of that age. HPL ensures all students at all levels reach their full potential.

Students with SEND and/orG & T

e After reviewing the previous medical/psychological and/or relevant documents (e.g. reports from a
Speech therapist and previous school reports), the Head of Inclusion will meet with the parents and
discuss the possible support and provision that the School and Inclusion Team can provide. Where
appropriate, educational assessments will be conducted prior to parental consent. Student
observation and assessments will be conducted in timely manner. Parent-Teacher- SENDCo
meetings will be held to discuss possible short- and long-term learning outcomes of the child, in
addition to the IEP if required. If necessary, LSAs (Learning Support Assistants) will be employed
depending on the needs of the student. The cost will be the parents’ responsibility, according to
GEMS guidelines. If the child is identified as needing support during admissions the LSA contract will
be included in the enrolment of the child.

e LSA’s will be employed by the school and external providers are invited to support the LSA however
external providers are not able to be their LSA’s. Standalone therapy sessions such as ABA, Speech
and Language and OT can take place in school at an agreed time and on a regular basis.

11. Resourcing

Students with specific educational needs will be provided with the learning tools and materials they require
to access the curriculum on an as-needed basis, where available. Where outside support is recommended by
the Head of Inclusion/SENDCo, this cost will be the responsibility of the family. Class and subject teachers
will provide all students with resources within the classroom so that they may meet their individual learning
targets and outcomes. This may include enlarged or first language texts, bilingual dictionaries, pictures and
drawings, labels, visual schedules, etc. The additional accommodations will be outlined in the provision in
their IEPs or in their Individual Passports.

GEMS has a ‘No Hands On Policy’ and so we are not able to meet the needs of students whose behaviours
warrant positive handling to keep them safe.

Please see Appendix B for Inclusion staffing

12. Small Steps Big Dreams

Small Steps is a specialist Autism Centre based within GEMS Founders School. It caters for students who
require full time Applied Behaviour Analysis (ABA) therapy from a qualified therapist. The ABA therapists are
over seen by a qualified Board Certified Behaviour Analyst (BCBA). Students are enrolled in the school and
have access to all the resources on offer including an allocated place in their classroom. Inclusion and
reverse inclusion takes places to ensure those enrolled through Small Steps have the opportunity to mix with
their classroom peers (where appropriate). Small Steps have two classrooms based within the school which
are designed to mirror the mainstream classrooms with adaptations for 1:1 therapy. Further information
regarding the Small Steps Provision can be found on their website https://smallstepsbd.ae/about-us/




13. Roles and responsibilities

Local Advisory Board/GEMS

GEMS determine, support, monitor and review the support of inclusion within the School.
In particular, they: -

e  Support the use of appropriate teaching strategies and methodologies to ensure best
practices of teaching and ultimate learning outcomes
e  Provide GFS with adequate resources for inclusion

*  Monitor teaching strategies and methodologies in terms of raising teaching and learning
standards

Senior Leadership Team/Executive Leadership Team

The GFS leadership team will ensure that best practices related to Inclusion are followed throughout
the school. They will provide support to the Inclusion Team by ensuring that class and subject
teachers adhere to the provisions outlined in a student’s IEP and lesson plans so that the needs of
the students with specific educational needs are met and they are included in all classroom tasks and
activities in which they are able to fully participate. The leadership team will also ensure HPL
philosophy is embedded throughout the school.

Extended/Middle Leadership team

Middle leaders must ensure that they are monitoring and providing for the specific educational
needs of SENDo, ELL and/or G&T students outlined in their IEPs and Lesson Plans. It is their
responsibility to ensure inclusion is practiced to a high level and that planning and assessment are
conducted in effective ways

Teachers

All teachers must be aware of and act on the Inclusion Policy as well as any IEPS and Lesson Plans
that their students may have. SENDo teachers are linked to individual yeas groups to be part of the
planning across the curriculum. They will take responsibility for the learning of all students in their
class and ensure that the learning environment is accessible, welcoming, and inclusive.

Please see Appendix D

14. Planning, recording, monitoring and review

IEPs and support through planning

All students with SENDo, ELL and G & T needs will be identified in lesson and sating plans.

Inclusion Team will set up meetings with teachers and parents to discuss and agree on the IEP,
student passport and Individual Learning Plans (ILP).

IEP’s will have 3 outcomes which will continue for the whole academic year unless students achieve
them earlier than expected.

Inclusion Team members will then write IEPs/ILPs (ELL) and share this with teachers on a shared area

Students will be categorized according to their individual needs, e.g. ELL, SENDo and G & T and will
be supported by ELL teachers, SENDo teachers and the Head of Inclusion and Heads of Key Stage
(G&T). Some students may fall in two categories, e.g. they can be both have ELL and SEND needs.



e The use of learning outcomes within the teacher’s planning, marking and recording will inform the
continuous assessment cycle by the teachers and Inclusion Team. As a result, learning outcomes
can be reviewed and rewritten as appropriate.

e Student needs will be discussed at Student Progress meetings to share good practice in teams.

* IEPs/ILPs are continuously assessed and reviewed for learning by all stakeholders. Formal reviews
are held at the end of each term and are arranged by Inclusion Team members.

The Head of Inclusion monitors the movement of students within the Inclusion system in school. S/he
provides staff and management with regular summaries of the impact of the policy on the practices of the
School, with input from the Inclusion Team and stakeholders. The Inclusion Team are instrumental in

supporting teachers involved in drawing up and carrying out IEPs, Passports and ILPs for the students with
specific educational needs.

15. Covid 19

Our more vulnerable students were invited back to school full time prioritising those with a Full Time LSA
first. Parents were given the option to send their child back full time, blended or fully remote. Those who
opted to be in full time remained with their SENDo teacher in their bubble. Flourish classes will continue
online for those who choose remote learning. Social distancing will be in place and appropriate PPE worn to
protect both staff and students. For students requiring a higher level of support a risk assessment will be in
place to establish if the school environment is appropriate for them during the pandemic or if further
adaptations can be made. Interventions for those not in the Flourish bubbles and inclusion for Small Steps
students will be limited during this time to avoid the mixing of different bubbles.

16. Monitoring and review

This policy has been discussed and agreed by the GEMS Founders School, Dubai teaching staff and leadership
teams for implementation. This policy takes into consideration the GEMS Inclusion Policy and the Dubai
Inclusive Education Policy Framework.

Signed ......... ‘;:YY(SfCL pate ...\.. 5\ 2020
Head of Inclusion
Signed ............ S, NN Date \0\9\03\(:\

Vice Principal

Signed Sk,
Principal/CEO

pate l/"f/7026

Policy review date: 1° September 2021

The policy has been written in line with and working towards the 2020 Dubai inclusive The policy has been written in line with and
working towards the 2020 Dubai Inclusive Education Policy Framework (2017) in addition to Dubai Law 2014, Federal law 2006, Dubai
law 2014 (no.2), Executive Council Resolution No. (2) of 2017 — Regulating Private Schools in the Emirate of Dubai including; Article 4
(14), Article 13 (16), Article 13 (17), Article 13 (19) and Article 23 (4). The ‘Revised categorisation framework for students of
determination 2019-20’ was also used in the development of this policy.
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Appendix D — GFS SENDo accountability

GFS SENDo Accountability
|

> Learning Support

Assistants
Fr———

e {L5As])
Canstant suppart

m when reeded.
aily completion of
communication

books and IEP

evidence bocks.

SENDCo

Monitoring the impact of Learning Support Assistants,
quality of Flourish/interventions from the SENDo

| teachers. Baok looks of SENDo students. Planning with
teachers and SENDo Teachers. Monitoring LSA
communication books and role in the dassroom.

Al o Deputy/Head of Inclusion
Monitoring of lessonfweekly planning of classes

including Raurish. Plan interventions for Tier 1/Low Mnnmonng‘the b il L srtared L

attaining students. PPM meetings and questioning of staff. Ensuring all platforms are accurate with curment

progress{interventions of SENDo students. Learmning |nforf'n.at|nn_ Flourish PPM meetings. Ensuring the
walks, observations and boak looks — targeting PG OERTHESLS HRERTR G DE OV SO

SENDo students. Planning scrutinies. Feedback/ftraining to staff

Feedback to staff (Data analysis — Termly and follow up

(Data analysis — Termly and follow up concernsftrends)

concemsftrends])

S5LT and XLT

Learning walks, cbservations, book looks, planning scrutinies to always include SENDa students.

Feedback concerns to appropriate team mambers.
Putting in place traiming with support of Head of Inclusion/ SENDCo.
hMake changas to whole school systerns to better highlight the SENDo students on dailyfweekly planning if
necessary.

Termly Half Termly Weekly




